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4
This module is one of a series of 100 performance-based
teacher ‘education (PBTE) learning packages focusing upon
specific professional competencies of vocational teachers The
Wi« upon which these modules are based were iden-
and veritied through research as being important tg suc-
cessful vocational teaching at both the secondary and post- -
secondary leveis of instruction The modules are suitable for
the preparation of teachers in all occupational areas.

- Each module provides learning experiences that integrate

theoryMand application, each culminates wth criterion refer-

enced assessment of the teachet's performance of the sre - .
ified competency The materials are designed for use by indi-

viduat or groups of teachers in training working under the

direction and with the assistance of her edudators acting as'
resource persons. Resource persons should be skilled in the

teacher competencL tgﬁlsng developed and should be thor-

oughly oriefited to PBTE concepts and prpcedures in using

these materials 3

The design of the materials provides considerable flexibility for
planning and congucting performance-based preseryice and
inservice teacher freparation programs to meet a yvide varjety
of individual needs and interests The materials are intended for
use by universities and colleges, state departments 6f educa-
tion, post-secondary institutions, local education agencies, and
othgrs responsible for the professional’ develSpment of voca-
tional teac hers. Further information about the use of the mod-
ules in,teacher education programs is contaimed in three re-
lated documents. Student Guide 1o Using Performance-Based
Teacher Education Materials, Resource Person Gulde to
Using Performance-Based Teacher Education Materials and
Guide to Implementation of Performance-Based Teacher

The PBTE curriculum packages are products of a sastained
research and development effort by The Center'd Program for
Professiopal Develo t for Vocationa! Education Many in-
dividuals, institutions, an aggr;ges participated with The Cen-
ter and have made contributions to the systematic develop-
ment, testing, revision, and-refinerent of these very ::?mflcant
training materials Over 40 tedcher educators provided input in
devetopment of initial versions of the moduids, over 2,000
teachers and 300 resource persons in 20 universities, colleges,
and post-secondary institutions used the materials and pro-
vided feedback to The Center for revisicn and refinement

Special recognition for major individual roles in the direction,
development, coordination of testing, revision, and refinement
of these matenials is extended to the following program staff
James B Hamilton, Program Director, Robert E Norton, As--

.

.

.
|

.

sociate Program Director; Glen E. Fardig, Speciali§t, Lois Har-
rington, Program Assistant, and Karen Quinn, Program Assis-
iant. Recognition 8 also extended to Kristy Rosg Technigal
Assistant:rlgoan Jones, Technical Assistant; ang®Jban Wiseén-
baugh, Artist for their contributions to the final refinement of
the materiais Gontributions made by former program staff to-
ward developmental versions of these materials are also ac-
knowledged. Calvin J Cotrell directed the ‘vocational teacher

* competency research studies upon which these modules’are

based and also directed the curricutum development effon
from 1971-1972. Curtis R. Finch provided leadership for the
program from 1972-1974

Appreciation 18 also extended to all those o‘utsnde The Center
(consultants, field site coordinators, teacher educators,
teachers, and others) who contributed so generously in various
phases of the total effort. Early versions of the materials were
developed by The Centar in coopefgtion with the vocational
teacher education fac(ities at Oregoh State University and at
the Uruversity of Migsouri-Columbia Preliminary testing of the
materials was conducted at Oregon State University, Temple
University, and University of Missouri-Columbia.

Folldwung preliminary testing, major revision of all materials
was performed by Center Staff with the assistance of numerous
consultants and visiting scholars from throughout thgcountry

‘Advanced testing of the materials was carried oGt with assis-

tance of the vocational teacher educators and studerits of Cen-
tral Washington State College, Colorado State University, Ferris
State College, Michigan, Florida State University, Holland Col-
lege, PE.I1*Canada, Oklahoma State University, Rutgers Uni-
versity, State University College at Buffalo; Temple University,
University of Anzona, University of Michigan-Flint, University of
Minnesota-Twin Cities, Upiversity of Nebraska-Lincoln, Univer-

. s«% of Ndrthern Colorado, University of Pittsburgh, University ..
of

ennessee, University of Vermont, and Utah State University.

The Center s grateful to the National Institute of Education for
sponsorship of this PBTE curriculum development effort from
1972 through its completion Apprecigtion s extended to the
Bureau of Occupational and Adult Education of the U S Office
of Education for their sponsorship of training and advanced
testing of the materials at 10 sites under provisigns of EPDA
Part F, Section 553 Recognition of funding su%gort of the
advanced testing effort is also extended to Ferris State CoNege,
Holland College, Temple Unwversity, and the University of
Michigan-Fhn .

' Robert E Taylor |
4 Director * -
., The Center for Vocational Educatioh

THE CENTER FOR VOCATIONAL EDUCATION
The One S1mte et 12 1940 Keny Rast Comominm O 43700

The Center for Vocat;énal Education's mission 1s to
increase the ability of diverse agencies, institutions, and
5 organizations to solvg educational problems relating to
individual career plarihing and preparation The Center
fuilfilts 1ts mission by
o Generating knowiedge through research Y
~ o Developing oducat}onal programs and products
, e Evaluating individual program needs and outcomes
« installing educational programs and products »
S Opersting information systems and services
* “e Conducting leadership d;vplopment and training

programs b,
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AMERICAN ASSOCIATION
FOR VOCATIONAL .
INSTRUCTIONAL MATERIALS

Eﬁgmeering Center .
“Athens, Georgia 30602

. L
The American Aasociation for Vocational Instructional
Materials (AAVIM) 18 an interstate organization of univer-
sities, colleges and divisions of vocafn ucation de-
voted to the improvement of teacr} through better tn-
+ formation and teaching aids .
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INTRODUCTION

-

Although instructional units for the term are .

usuafly planned by teachers before meeting stu-
dents for the first session, information on those
students’ needs and interests must,be taken into
account so that instruction may bé adapted to
their personal needs These two concepts are not
contradictory.

. Obviously,
the content
of.a voca-
tional course

is largely de-
termined by
the knowl-
edge, skills,
and attifudes

entry-level
competence
in the occu-
patiori. But,
- adjustments.
in sequencing, in teaching techniques, in learning
experiences, etc., can and should be made once
you have determlned the needs and interests of
the class, both individually and collectlvely

Background iffformation on students’ needs
and interests can help you, as avocational teacher,

to reach each student at his/ her level and stimulate

needed for,

- 3
him/her to develop to the fullest potential. Stu-
dents who have difficulty with reading cannot be
gxpected to study a detailed specifications sheet
and make a drawing untH their reading skills im-

. prove, even though they may have the potential to

-

be firte draftsmen. A class which seems apathetic, .,

about a particular content area might become
more.motivated if given the opportunity to select
projects designed around their interests. -

Determining your students’ needs and interests,
then, is "an essential step ‘in your instructional
plannmg, and, because needs and interests
change, it is a continuous process, There are sev-
eral techniques you can use to obtain this irfforma-

‘tion: reviewing avail#ble information in students’

cumulative records, obtaining information from
students through questionnaires and checklists,
discussing students’ needs and interegts with stu-
dents and their parents and conferring with other
staff members. .

This module is designed to familiarize you with
the variety of techniques you can use to defermine
your students’ needs and interests, and to giveyou
practice in using them. Whenever you teach, you
will need to use these skills to obtajg information
which can help you select the learning experi-
ences for your students which «8ill be most effec-
thve. . Yo .

] ! .
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Aruitoxt provided by Eic:

ABOUT THIS MODULE =

*

' Obi;bﬂvos -

m lnmactualechoolsnumon de-

T the*needs and interests of students. Your per-

2 Will be ®seessed Ly your resource person,

uﬁlcthﬂ’uetnr Performance Assesament Form, p.
(Lunﬁg.Exporionco m. . 4

Enlbling Objectives:
-1. Aftér completing the required reading, demonstrate

M4

-+ knowledge of the rationale and prosedures for de-

RIC -

termining the'needs and interests of students (Learn-

ing Experience /),
2. After completing the requnred reading, analyze the

cumutative records-of some hypothetical students} .

determine the needs and interests of those studen
(Learning Experience W).

3. After examining the data in the cumulatwe folderofa’

hypothetical student, plan for obtaining additional
information on the student’s needs and. interests
(Learning Experience lil).

Resources Co

A list of the outside resources which supplement those

contained within the module follows. Check with your .

resource person (1) to determine the availability and the

tocation of these resources, (2) to locate additional ref-

erences In your occupational specialty, and (3) to get
assistance in sefting up activities with peers or observa-
tions of skilled teachers, if necessary Your resource
person may also be contacted If you have any difficulty
with directions, or in assessing your progress at any
time .

] Optaonat

Learning Experience | -
Optional’ f

£ Reference: Tyler, Ralph W. Basic Prificiples of Cur-
riculum*and Instruction. Chicago, iL: University of
Chicago Press, 1969.

Reference: Silvius, G. Harold and Estell H. Curry.

Y

Te ing Successfully in Industrial Education.
- ington, IL: McKnight and McKnight Publish-
ing

mpany, 1967. -
A teacher -experietced ih determiping students’
neéds and interests with whom you can consuit.

lLoamlng&xpérience I

»
&

1-5 peers with whom youcan dlscuss your anaIyS|s ‘

* of cumulative recerds .o .

Leafning Experience IlI
Optionai ' A

A student or peer whom you can Interview concern-

-ing his/her interests.
[ g

Learning Experience IV
Required . )
An actual sthool situation in which you can deter-
mine needs and inferests of students
A resource person to ‘assess your competency in
determining needs and interests of students

- o

»

This module covers performence element number 55 from Calvin J.

Report No V (Columbus, OH The Center for Vooational Educatiof, The
Ohio State University, 1972) The 384 slements in this document fofm the
research base for all The Center's PBTE module development

Catrell of &/, Mode! Curricula for Vocational and Technical Eduz&lon

For information aboyt the general organization of each module, general
procedures for their use, and terminology which is commgn to aif 100
modules, APout Using The Center's PBTE Modules on the inside
back co

\
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* . Learning Experience |

\ VERVIEW

’ -

After completing the ‘required readir;g,

Obijective m and procedures for determining t

Enabling

*

[] -' . ) - . 1
" You will,be reading the informatian sheet, Determining the sgnd -
Interests of Students, pp. 6-t2. ) }n{ :

¢ ’
.
v ¥
» ' s .
r
] . -
°
- , «

y r. ; . - .
/ _ Yoy may wish to read the supplementary references, Tyler, Basic Pri G-
Optional ples of Curriculum and fnstruction, pp. 5+16; and/or Silvius and Cuyry,

. \Acgiy:ity , Teachirig Successtully in Industrial Education, pp. 13-30.

- ~ .

I Optional _ You may wish t_d meet with.an%xp&r‘lywegd,teacher to discuss the reasons
Activity ' for, and methods of, determining students’ needs and interests. .

» . .

hn-l : :

You will be demonstrating knowledge of the rationale and procedlires.for
determining fhe.neéds and interests of studentd by completing the Seif-
Check, pp. 13=14. : RS . ot

(XN

.

| I b - . - *
- - i \ .

L B

-

- L
[S . ~ ’
. .

. " 1

oL . : b . .

You W kbe'evaluatin‘g’your mpelency by comparing your’ comipleted

Self-Gilick with the Model Answers, p. 15. . - S

. ,.' . . F ) Ve
“ -~

," - - ) d

*




. your instruc-
. tional planning

.
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‘account the .
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&
Activity -

J

\ 3
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For information on the reasons for obtaining data dd students’ needs and

|

interests, the kinds of data te be collected, and th& taghniques and sources
Jor gathering the information, read the following erﬁ '

i ‘ormation sheet:

DETERMINING THE NEEDS

AND INTERESTS OF STUDENTS

As stated in the introduction to this module,
occupational entry-level knowledge, skill€ and at-

titudes provide the basic content dnd framework
. for a vocationar ' v

course. How- ° -
ever, because
no_two students
and no two
classes are
exactly alike,

must tdke into

needs and
interests of

your students If *~
your teaching is
to be effective.

Student needs can be classified as physical, s6-
cial, emotional, and educational; interests can be
classified as personal, school, and occupational.

‘There-areany number of occasions during your

instructional planning when having information

. om these needs and interests can help you make

more effective-instructional decisions.

Suppose, for example, that the students in your
class gre older and socially and emotionally quite
mature (as might be the case in a post-secondary
institution). In planning learning dctivities and in-
structional.methods for these students, you might
well decide that they do not need the same degree
of structure or supervision a less mature group
might require. Thus, you would probably plan,ac-
tivities that gave this class more responsibility for
their own learning and a wider range of instruc-

" tiomal options. In using the project method, for

example, you might suggest that'students gesign
and carry out their own projects, or choose from a
number.of possible projects, instead of planning

" and structuring the activity for them.

. . The needs and interests of your students should
also be considered when selecting and/or prepar-
¢ : 153

- ) “\
Y

ing instructional materials. Suppose yoli had four N
" good textbooks to choose from. If many iof your

students had reading difficulties, and one of the
texts had a lower level of reading difficulty than the
others, you would probably decide to use it with
this class. Or, if all the texts were too difficylt for

. this-clabs, you might consider developing mate-

’

rialsespecielly designed for your students’ leyel of
ability. In addition, y#u might assume that students
with reading and/or study difficulties would lbarn
more effectively if involved in concrete, hands-on
learning experiences suppfemented by a variety of

audiovisual materials. 1
Yourdecision as to.how much material to cover

"inalesson orunit (and at what pace), and whether

to review background information or Fasic skillg,
would depend in part on your students’ previous
coursework and experience, their learning
style(s), and their academic strengths and weak-
nesses. S |

At alf times in your instructional planning, you
will want to consider what will motivate your-stu-
dents to get involved.in their classroom and labo-
ratory work. Knowing your students’ backgrounds
and interests can heip you whetheryou are making
group assignments based on mutual interests, de-
veloping individual and group projects, dreaming
up concrete examples and stories to make a point
during a lecture,’etc. S

/ Itshould beobvious from the preceding discus-
sion that needs and interests often overfap or are
hard to separate. A student who needs to be with
other people, who dislikes beipg alone, will prebd-
bly have developad many interests in group ac- .
tivities, and will @njay working with other peaple. A -
student with well-defined occupational interests
will need classroom and laboratory experiences
designed to develop his/her skills and knowledge
in that area. .

L 4
The rest of this information sheet deals primarily
with explaining what data on student needs and
interests you should be collecting prior to and
during instruction, and the means by which itcan

) .

[
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be ¢ollected and interpreted As you read, how-
evehyou should be thinking of the uses to which
you couid put this information in your own instruc-
tional planning: -i Ing student performance
objectives, planning units and lessons, and select-

-

7
\

Data‘on Student Néeds .

——

iIng or preparing instructional materials in doing
this, you should consider the level at which you are
teaching or expect to téach, as well as your occu-
pational specialty or service area

’

-

- ‘T .

As indicated earlier, student-aeeds can be clas-
sified as physical, social, emotional, and educa-
tional. Physical needs have to do with.the health

~ ‘ the stu-
., dents/Here
arg some

. ‘\
@ ~ quastions
g that you may
K@ want to con-

sider as you
seek data ré-
lated to phys-
ical needs Is
the student
getting an
adequate
amount of
undisturbed

.

she/he have

, an adequate

diet for growth purposes. physical activitiés, and

body structure ? Has the student had professional

dental examinations. eye examinations, general

physical health examinations? Does he/she have

adequate and safe housing” Does the student

know abput, and understand the importance of,

safety de(z;ces when, using equipment, machinery,
and supplies 1n his/her environment?

. Basically.social needs have to do witH interper-
sonal relatianships and .group interactions Here
are some questions you may want to consider as
you seek datg related to social needs Do family
members také an active Interest in the achieve-
ment of the student? Does the student participate
willingly 1@ group activities? Is his/her behavior
accepted by pegrs? Does the student have a group
of fnends” Doeb the student participate in extra-
curncular activikes at school and/or in the com-

~

-1

rest? Does -

munity? Of
course, you
must re-
member that
although
human be-
Ings are So-
) cial crea-

s e tures, each
one varies in

= the amount
. =4 and kind of so-
cial- contacts needed Do not generalize thit
everyone needs to join a certain number of clubs,

L4
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. the student may have Social contacts of whichyou

are unaware

Emotional needs are closely assoctated with
social needs, for emotional needs are satisfied
through the socialization Srocess One should not,
however, make sweeping generalizations about
how people should interact. There are “lopers”
who are-emotionally mature in that their need for
human interpersonal relationships 18 minimal
There are “socialites” who are overly dependent
on human interpersonal relationships Despite
these healthy individual differences, there 1S In-
formation relating to those embtional needs
common to most people that you will want to ob-
tain Can the student take a joke? Does he/she
have a sense of humor? . a healthy outlook on
life? Does he or she have frequent headaches or
other health disturbances? Does he or she over-
react whenr disagreed with (e g, cries, hits things,
stomps out of the room)”?

Data on ‘educational needs is essential if stu-
dents are to succeed in your classes Thetefore,
you will need to accumulate data to answer the
following questions. What does each student as-
pire to be? Does the studgnt enjoy school work?
Do the student's*parents reinforce his/her educa-
tional achievements? What reading level has each
student achieved? What mathematical goncepts
does ench student possess? What study skills has
each student mastered? If seientific principles or
manipulative skills are assoclated with your occu-
pational specialty, you would. need to collect in-
formation on eachstudent's levet of ability in these
areas«

i
)




- Data on Student Interests

b S

Knowledge of student interests frequently ¢an
" be put to good use when motivating stdents to
undertake a learning task. Thé three categoribs of
interests to be explored here are personal interests
(e.g., collecting stamps), school interests (e.g.,
participating in sports), and occupational interests

‘(e.g.. holding a part-time job). - .

Personal Interests usually develop as students
explore the world around them. The broader the
opportupities to explore, the broader their inter-
ests are [iKely to be. As people mature, they ustally
settle on a few major interests. Usually one can get
at these personal interests by asking students
about their hobbies. For example: If the student
has a few spare moments after school or over the
weekend, how does he/she &pend them? Does
he/she share this hobby(ies) with others? Does
he/she ever place this fhiobby(ies) on exhibit?

\

School interests involve both the courses a stu-
dent chooses to take, and the extracurricular ac-
tivities in which he/she participates. You need to
consider the following areas: What courses has
the student completed? What courses is he/she
presentiy\enrolled in? What electives has he/she
chosen to take? School interests also evidence
themselves through studgnts’ choices of friends,
and the ¢lubs and sportlng events in which they
» participate, etc. ‘2

Occupatlonal interests involvg any work-
related prefetences. What career h e student
chdsen, if any? What ocgupational-areas hold the
most interest for Rim/her? What are his/her loag-
range career goals and aspirations? What work
experience has he/she had? )

]

Locating Available Student Needs ‘Qnd Interests Data

" Much of the student needs and interests data

you will want to obtain are already available at yodr
schoot. The three Tpain sources of avallable data

GUIDANCE
OcFice !

are the school's central adminjstrative office,:the
guidance office, and the vocational department.

- In the central administrative and/or guidance
oﬂlce, you can usually find some type of cumula—
tive records for each student. These records ton-
tain varying amounts and kinds of information
about the family background of students (gener-
ally, the home address, parents’ names, marital
status of parents, parents’ occupations, and
number of children in the family are recorded).
From such information, you might gain perspec-
tive as to the sizes and kinds of families from which
your students come, and you may be able to gain
some insights into the common problems and
concerns of individual students.

In these records, you will also probably find rec-
ords of subjects taken; grades received in eac
subject,"cumulatiye grade-point-averages, atten-

/. .

J
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dance records, incu{ding reasons for absence;;

extracurricular activities; awards received; and,
_ some schools, results of, s:amiﬁr:ned achievé-
* ment test scores and aneedotal reeords. In addi-
.tion, the c&mulative records may contain records
of students- standardized. aptitude test scores,
reading test'scores, standardized interest inven-
tory test results, personal preference scores, and
vocational Interest inventory test results. Coun-
selors should be contacted for help ifyinterpreting
any of these test scores, if hecessary, and for dis-
cussion of additional information you need about
your students. b .

As indicated above, most teachers find that they
can save themselves much effort if they go to
school records as the first source of information.
Moweverg no amount of pertinent information
serves a pyactical or reasonable purpose unless it
is used intelligently. You must take care totreat the
information you collect in the strictest confidence,
releasing it only to appropriate personnel accord-
ing to schogl policy and right-to-know regulations.
In addition, you must avoid prejudging a student
based on sketchy data or limited sources of infor-
mation. Determining a student's needs and inter-
ests.does not mean stereotyping him/her or set:
ting up a “self-fulfilling prophecy” of failure or
difficulty (e.g., expecting a student to fail, and
creating a climate in which that expectation be-
comes a_reality).- It means gathering relevant data
about’the, student from a variety of sources, and
then rematningfiexible and open enoagh to allow

Instruments and Other Techniques
. for Collecting Needs and Interests Data

the student to be an individual who is more than a
name on a folder or a score on a test.

Keepingin mind the impbrtance of confidential-
ity, you may want to transfer the particular informa-

¢

tion you need from school records te.your own *

class records in a form that will be mere directly
usable to you. Forexample, you may want to allow
space in an overall class profile for specific family
data, or you may wishto setup a card file or folder
for each of your students. Using records that are
already available is a wise procedure from two
standpoints: (1) it helps you in grganizing and in-
terpreting generally accepted information for your
particular use in program planning, and 2) it
avoids duplication of effort on the part of both
students and teachers in gatheripg information. Of
course, these records should be kept in files (pref-
erahly locked) to which students do not have ac-
cess. N

In the vocational department, you may find that
folders already exist for some of your students
who have had exploratory courses in junwor high
school and/or in the ninth or tenth’grades. Having

~this infokmation cdn be valuable as you plan and

teach your classes. For example, you may be able
to determine what content students already have

been taught, thesexperiences they have had in the’

kaboratory, and hew well each student achteved
_ the objectives. You may also find a record of the
. .job experiences each student has had.

/
S

While much data on students’ needs and inter-
ests Will be readily available, directly or indirectly, -
in school records, you may find that some informa-
tion is either missing, or in need of updating, ver-
ification, or explanatiortz In determining students’

" occupational needs and interests, for example,
you will probably have to go beyond gxamining the
available records. By enrolling in your vocational
program, a student already has indicated some
degwge .of interest in your special occupatianal

- area. €asual conversation "about how students
spend their s‘Pare time will also generally reveal”

" ‘some of their

vocational

interests. A

vocational

teacher
should re-
member that
awareness
must pre-
cede inter-
est Thus,

stuﬁénts'*initial nzterest in any océupational area
_may be very limited due to the minimal knowiedge
about and/ @f lack of first-hand experience with the

jobs or positions with whigh your vocational area

deals. Care must be taken to help a student
explore a wide variety of occupationatactivities, so
as to help the student make an informed occupa-
tional choice as he or she progresses through
school. It is a teacher's responsibility to help
broaden students’ occupational interests before
they selett a career to pursue for job %ntry.

Other ways of determining occupationahinter-
ests include use of various vocational interest in-
ventories, visits to the students’ homes, discus-
sions with parents, and observation of students
during periods when they are free to choose ac-
tivities which interest them. Laboratory activities,

especially when students are given an opportunity .

to choose projects or work activities of personal
interest, often give some indication of a student's
occupational interests. A repeated desire by a stu-
dent, Yor example, to construct various metal proj-

)
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ects using the electric arc-or oxyacefylene welder
may suggest a strang interest and-possibly ahigh
aptitude as ‘well, for mechanical work and con-
struction-type activities.- . '~ 7 -

. We said earlier that schobl,recordq inthe central
office or guidance office may contain standardized

test scores (general ability tbsts, aptitude tests, -

general interest surveys, vocatignal interest inven-
tories, etc.) SucH tests can give you insight into
your students’ educational needs and general oc-

. . Cupational interests. If these scores are missing, or

if you think the information may need updating
(e.g., .information on your students' reading
abilities), you may want to make arrangements
through the guidance office to have one or more of
these standardized tests administered..Three such
recommended tests are the General Aptitude Test
Battery (GATB), the Ohio Vocational interest Sur-
vey (OVIS), and the Kuder Personal Preference
Scale. The GATB is divided into separate tests that
measure general learning ability (B), verpal ability
(V).- nunerical aptitude (N), spatial aptitude (S),
form perception (Q), motor coordination (K),
finger dexterity (F), and manual dexterity (M).
Standardized vocational interest surveys such as
the OVIS and Kuder are designed to help students
identify and understand theit interests and prefer-
ences for particular activities. From these prefer-
ences, a diagnosis can be made of the occupa-
tions which most closely match their interests.!

#

Questionnaires and Checklists

Sometimes the students themselves are the best
spurce of information on their needs anti interests.
For example, when you want to know how stu-
dents spend their spare time, or if you want to

check their parception of their needs and interests.

against those revealed in standardized tests, it
makes sense simply to ask them. There are 4o
ways you can obtain such information: (1) holding
informal discussions with studests, and (2) ad-
ministering simple questionnaires and checklists

which you locate or develop yourself. In a ques- *

tionnaire, you could ask students to respond to
such questions as— *

1. What do you see yourself doing five years
rom now?

2. 'What magazines do you read regularly? .
3. What'is the nante of the last book you gead?

ing? -

" 4. Whattypes of books do you mest enjoy read-

-~
‘

I
1 Further information on\ho vanety of standardized tests avaiiable, and

the information on students’ needs and intevests they can give, are

available in Module -1, Gather Studant Data Using Fotmal Daths-
Collection Techniques v

-

$

‘an hour be- -

v 7 ’ ’ ' &
»”
5. Whatwas your favorite subject in elementary *
(junior high, high) school?
V6. Why did you enroll in this course?

If, in answer to the first question, a student an-
swers, “driving my Mercedes Benz to my job at the
gas station,” he/she may need help in planning
more realistically (unless other information about
the student tells you the Mercedes is a distinct
possibility). If most of the class voluntagily reads
the same magazine, this could give you some in-
sight into the kihds of things that interest them. If a
student's favorite subject is in an area totally unre-
lated to your program, you would probably want to
explore further why the student is in your course,
orwhy he/she did not choose a program related to
the favorite course he/she identified.

Samples 1 and 2 are examples of checklists you
can locate or develop.to determine students’ felt
needs and interests: Sample 1 asks students to
make a choice between two items or activities.

ple 2 was developed to get at needs relating to
athtudes and practices important to,success in _
allied Qealth occupations. f

[ 4

Discussions with Students, Parents, and
Other Staff Members ’

Sometimes simply en@ouraging students to dis-
cuss their needs-and interests can give.you useful
information not revealed in school records. This is
especially true if some data you hdve obtained
needs further éxplanation. For example, if the stu-
dent's cumulative fglder lists no extracurricular
activities, or you warit to find out whethera student
has had any leadership responsibilities in the
clubs or organizations listed, discussion with the
studegpt would be a good way to get further infor-
mation. To get to know your students better, you
could talk about hobbies, what they did over sum-
mer, what they like to do in their spare time, what
kind of bogks they enjoy reading. You might later
want to rec-
‘ord any in--
formation on
needs and
interests in
the cumula- %
tive folder of -
the stu-
dent(s). If
possibifyou
may want jo
set-asige half

%

fore and
after school
$o students

o 11 ® | ,
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SAMPLE1 -~ - -..%y

- PREFERENGE CHECK‘LIST o e
~'m ' ** \m,‘ " ',’;‘;{.i'.nﬁ\“%f . ‘_' — ‘< “..D.?Q' ." "’—;

Dlucllom ‘Forasch hcltprﬁ” Qtedbeuow,chdck(w)theorimatmostintqmsts&ou, orwith which
yoau7 comfortable . - o :

.
.

5. Lightwork : SN

1. Mathematics ” ’e
" English ) ‘. 27 ™~Heavy work -
... /2 Enghsh . 6 Being Yth people. \93_
. Typing bl * Being
- 3. Inside work ' 7. Salesmanship ' L ,
Sl Outside worik ' ‘ . Purchasing —_— i
/" 4. Handling snigll tools" 8. 'Usingmy hands = .- ” .
/ Handling large ' Using my head — w
b . equfpment e
L . 4 J' - l’ +
-~ . et . ) N
. rd
n { <
SAMPLE 2 § v - ‘

HEALTH HYGIENE AND SAFETY CHECKLIST

h-.‘ P . . N

& »
- ' N . . . <

.
Name - e : . - - -Date . :
" M ? »

> [

Directions: Check (1) efich statement that best describes your current behavior.

- . . * . . ’“ 4 ,
— Soﬂ.belt is fastened wher | drive. \__ - “Take aspirin when | don't feel well.
A Seht belt is usually fastened when Idrive. _ 'Call or see & pRysician when | don‘t t,eo& o ’ N

_..._SSutbeﬁlsneverfastgnedwnenlm '« o owell
Ignoteillﬁ'esees. oo

——— Wipe up anythingJ epill immediately. o | .
'9“0"’ any!hlng I spitt. 'l Vlslt my dentist at Ieast once a year. . .
Uttty w,pe up things ,‘sp'm ) ' - ___Visitmydentistwhen! have.atoothache.

K i ) — Navpr visit the?entbt. AN _ j; :
_.___.Wﬁh my mnds J!Oquentjy < ,' T ) :
- Wash my hands about four timés a day = Brush my teeth after osoh meel. -

Scldom ‘”@ﬂ my hands , 'Y — Brush my teeth ‘gfter eating any food.
. . _-Never brush my teeth. .~ .
*> - . o . , .
LI
' 11 y




This.less formal atmosphere is more conducive to

~v .

. ests.

Especially if you are teaching at the secondary
level, some information can best be obtained

or with other staff members such as other
teachers, the guidance counselor, or the school
nurse. Through such discussions, you might gain
insight into how thé student gets along with
‘friends or others outside the school environment,
or the reasons for low grades in gertain subjects.
The need for an explanation of an‘item in an anec-
dotal record, or help as to activities that have moti-
vated a student or class, might also prompt you to
hold formal and/or informal discussions with per-
sons other than the students themselves. Intalking
to a student'’s peers, you should of'course be care-
ful not to ask personal questions, or to set up a
_Sktuation in which the peer becomes an “in-

. . b4 .
can come to talk with you or work on their projects.

getting to know your students’ needs ‘and-.inter- -

through interviews with students’ parents, peers, *

|
. .f‘
" To summarize, you will want to gather informa-
tion on your students’ needs and interests to help
youinyourinstructional planning. Much data is usu-

l

. » ally available - .

. N ARY imschool
@ _ records in

N EN—— the central
#.“_ office, guid-

) - ance office,

¢ . and voca-

. = tional de-
Y, - -partment. .If _

/ necessary,
/' you can ar-
T . > range to
I , * have stan-
, dardized”

4 _ tests ad-

N ministered,

and you can use questior;naires and checklists to
obtain additional information. Informal discus-
sions with students, their peers, parents, and other

former. _ teachers can alsd provide insights to studehts’
needs andYnterests. .
- . N . 7 . 4.
¢ . ~. . ‘ .
- ‘g h‘
! ) For further information on the rationale for collécting qata on students’ ; ,
Optional needs andiinterests, the kinds ¢f data dne should collect, and the means by
Activity ‘which it can be collected, you may wish 4o read,Tyler, Basic Principlesof. .

ACurricu(Um‘and‘lnstruct/or';, pp..5-T%; and/or Sylvius and Curry Teaching
Successfully in Industrial Education, pp. 13-30. -

4 y

P
.

B
w7 A
RS . v ’
r o N
'
. .

1 h

’%Jézw . B
N ’ You may wish to arrange 'through your resource person to meet%‘h an
, experienced teacher In your occupational specialty to discuss further the™
- rationale and procedures for determining the needs and interests of stu-
' 2‘;::333' dents. Specifically, you.could discuss (1) why-it @important to have such

data, (2) how this teacher collects the data and Qrgz_nizes itin‘usable form,
- and (3) the uses to which he/she puts the data#f planning units, lessons,
and learning activities, and in selecting-teaching techniques.

g
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The following'items check your comprehension of the material in the
-information sheet, Determining the Needs and Interests of Students, pp.
6-12. Each of the fdur items requires a short essay-type respanse. Please
explain fully, but-briefly, and make sure you respond to all parts of each
o item. - . .

A » a ' .

. - o ) ' ’ R .
e, 1 LRV . r
SELF-CHECK . I

LR ' -
1. Why should teachers be injgrested in collecting data about students’ needs and interests?
. i a4 - . V. ' -

{

" . ,
-

-~
i

>
-

-
h

4
2. After examining the students’ cumulative folders, you discover that there are no scores recordeq for
" . standardized tests not is there any evidence of previous employment. As a vocational teacher, what
steps could you follow to secure this needed information? , ) <

! . ) ¥

P \-‘
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-+

3. Afteryou have examined the information in the cumulative folder, what informal methodd# could you -
employ to find out additjonal information about students’' needs and interests? -

r

<
2

. ; ) v
4. Based on your own expefience and what you now know-about determining students’ needs and

interests, do you think the procedures you would use, and the information you would seek to collect,
would differ if you were teaching at the post-secondary leyel rather than the secondary level? Explain.
" .

J

*
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- Compare your written responses on the Self-Check with the Model An-
swers given below. Your responses neéd not exactly duplicate the model
responses; however, you should have covered the same major points

$

MODEL ANSWERS = -

1. Collecting data about students' needsvéand
interests is necessary ih instructional planning.
For example, this information can help
teachers plan lesson activities that will motrvate
students, reach them at their level of ability, or
fillin gaps in theireducational background, &tc..
Students have individual needs which must be
met in different ways Without infermation on
what your students need and what interests
them, your goal of helping then? achieve entry-
level competence in theircphosen occupations
will be<difficult, jf not impossible.

Since there are no standardized test scores
available, you could arrange for a meeting with
the guidance staff In your disgussion with one
of the counselors, you could indicate which
tests you would like to adminster to the, stu-
dents. If you were not familigr with administer-
ing standardized tests, yeu aould ask the coun-
selor about the tests that'should be adminis-

. tered, and ask him/her to admunister them You
would check to'make certain the tests are avail-
able and-get a convenien{ time for the testing.

Information concerning your students’. past

.employment expgriences may be “available in
the vocational departmentor from the students:
themselves This information would be vrtal in
helping you understand the students’ attitudes
toward work and the type of work with which

" they have had the most expefience - ¢

In order to clanty, verify, or update informa-
tion about students’ needs and interests, in-
formal meetings could be seld with the stu-
dents’ parents and also with the students. Inter-

~views could be arranged with students’ former’
teachers. Questions may be asked of the stu-
dents’ peers. In using informal techniques, you

@ ’

2

3.

i -

e

LEVEL’OF PERFORMANCE: Your completed Selt-Check shou’Id have covered the same’

-

7

’
may ask questions concerning the students’
hobbies; how they spend their free time; their

‘relationships with employers, former em-

ployers, piers, teachers, and-parents; the home
environmént; and how'they earntheirspending
money. Checklists and questionnaires also
could be constructed and administered to the
students Jn Situations where more formal
data-gath&ring methods seem-necessary.”For-
example, Tt you were planning a unit on job
safety, and you wanted to get an overali picture
of class attitudes toward safety, "a well-
construgted checklist or questionnaire might
serve the' purpose better than time-consuming
and less structured informal discussions. .
Basicalk, the pr?eézres used and the types
of information collected with post-secondary
(older, more‘mature) students would be similar
to those at the secondary level. However, the
emphasis you placed on certain procedures
and certain kinds of infébrmation would proba-
bly differ. You would not, forexample, expgct to
interview the parents. of an older, marrig&»
dent with a full-time job. You might well, how-
ever, want to discuss this student's needs or
interests with a career counselor in the school's
guidance service. In examining the cumulative »
records of your students, you would probably
not look for anecdotal records, but you would
expect to find ntore information on present and
previous work experience, and you nfight #nd
transcripts from other training ins{jtutions. In

- other words, the procedures you used and the

information you collected would rhflpetthe fact
that the n and interests of pastsecondary
students arefoften quite different fro\’n those of
secondary studentg, .

.

<
major pointsas

the model responses. If you missed some points or have questions abaut any additional points you
made, review the material in the information sheet, Determining the Needs and Interests of Students, pp.
' -

6-12, or check with your resource person if necessary

*
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- Learning-Experience Il -
\ OVERVIEW =
e ‘ AR RS = /."' —
Enabling ’ AM completing the required raading, analWze the cut.nuiath'n records of ,
Objective

~ some hypometlcal students to determine the needs and interests of those N

» You wlll bb reviewing the cumulative recordé of some hypothoticai stu-, -
/ dents, and analyzing these recordsto determine the needs and interpsts of
the students invoived. . ‘ .

3 1

-

You m& g:aluatmg your competeyty in analyzing cumulative records to

de udents’ needs and interests by comparing your completod

ahalysi .Model Analysis p. 43.
A

You may wish to discu;s your analysls of the cumulative records’ with a
Qrbup of peers - ‘ ' . i , . e

-

) .
’ i )
' . ¢ . o S -
g‘ -
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For information on some possible techniques for analyzing cumulative
data on students’ needs and.interests (individually and as a.group), read
the following information sheet.. : -

.
. .
» * -
N 14 L -
. i Y r

ANALYZING DATA RELATED. . g

TO STUDENTS’ NEEDS AND INTERESTS .~

R I e, . ‘.

Human beings like 16 be regarded as unique - records during the time students are ebrolled ih
indiyiduals who have every possibility of making  yo@r vocational ,program. The following discus-
distinctive corftributions Whenever one is analyz-  sion will give you some suggestions for nalyzing
ing data about students’ needs and,interests, re-. " this data. You may want to,pdop‘t some of the ideas

.\ gard for personal value and aspirations,must be  Zand add some of yeQr own, or you may choose to
' conjinuously- maintained. Human.. beings .do, » adopt the system of the school or vocational de-
chahge™they grow and déVeIoQ/%hus,' the taue . - parfmentwhere you are employed or where you do
worth of apy . " 7% 7. .« = jour student teaching X
. cumuiative * RS .. ' :

.

. be measured
.. when the
.data have *
. been.ac-
+ cumulated
over a oo
' period of, * .
« -time. This * ~
.principle im- .. * ¢
. plesthatyou- "
will be con~-
-tinuously -.
thering
,ggta and up- B .
dating your .0 .

. R s ; ’ 4 ; ‘ . ; .. ': L ' N -" ‘I i ’ “ *
Analyzing Data fof Individual Students.and Groups -
You should cbdtlnﬁously collect data on .stu- - bational Although you will be primarily interested -

+ dents’ needsapd intereststo assistydunplanning  “"in listing. ngeds that are important in relation to
and executing effective instruction. Unk and las”".* your oceupational specialty, youshould notignore

4

son planning will. be influenced Qy the data you

hér.kinds of needs. For example, if the occupa-

A N - ) . .
- coflect, and the effectiveness af your teachingtan -tion requires computational skills, and a student is
thereby be increased (Whether'in‘the ‘classroom’»  weak In this area, you would of coyrse record this
, .., laboratory, shop, qr in an on-the-job cooperative  data. But in addition, if the-student h me phys-
. ~ + - education’setting). In ‘order to use.these data for. _ical handicap unrelated t his/herability to per-
" instructional planning, you will need to knowwhat ~ form the job; you would record this information,
* .@achdndividual student needs to succeed inyour  too, to help you meet his/her special needs in the
program and what interests each student; yéw also classroom or |aboratory.
need .to kriow if there are common needs and . Lo
. ol Once you have the tentative list developed, you
Interests amonp the ‘class members. N could record the data for each studerit and for the
' o . class ag awhole on forms you have developed for
N A“a'y’“o" '3‘?""3 Data ‘., ) .that purpose However you record the data, the
You can think of heeds in terms of the (ollowmg information should be in usable form, easy to find
) categ‘ories—physical,»social,‘emotnonaL and edu-  and refer to. . '
| ) , N P » i‘.
, ,
- ¢ L 1 .
(€) ' : 18 1 J . ‘
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Samples'3 and’ 4§yggest soméways ttf collect
and organize information on students®- s,
however, you may want to devise your own-method
of recording the information you collect. Sample 3
is designed for recording data on individuai stu-

.dent needs. For item #6 under 'social needs, for

example, ateacher might give a “Poor” rating to a
student who found it impossible to verbalize ideas
with the teacher, and might note examples of this
behavior, or possible explanations for it, or steps
to bd taken to help the student, in the “Comments”
column. Sample 4 is designed for récording data
ongroup needs. 8uch a form could be keyed tothe
itams on the individual needs forrrf

r

‘ /"“

- Vocational Interest Survey, “

Analysls of lnterests Data

Student mterests ‘data, mdnvudual and groth. .
may be analyzed in a slig htlydufferentmanner The
use of a profile of interests is a good technique.for -
analyzing this type'of data. Sample §—a line pro-
file of the intarest§ of an individual ‘student—and
Sample 6—a bar graph of the interests of the ‘class
as a group—show how the results of the Ohio
Jecupatlonal Plans”
section, could‘be analyzed and illustrated.

* In the line-profile, only 12 of the 24 scale items

are illustrated. As you analyze David .Ross’ indi-

-

vidual profile, you can see that his highest interest
levels are i’ mathematics, training (indicating
possible interest in vocational education), and
machine work. N

-

The ‘bar ‘graph shows how ydu can develop a.
ofile for analyzing and illustrating group dataon
students' needs and interests. The same-: items
from the Qhie Vocational Interest Survey are used.
first step is to calculate the average percentile
for the group on gach of the 24 'scales (only 12 are
shown) by adding the percentiles achieved by
each student and dlyldung by the total number of
students .

In analyzlng the data, it should be noted that the
group-appears qunte interested in mathematics, in
being-trained, and in machine work. In addition,
there-1s a considgrable jaok of interest in some
areas. Although lack of interest in some areas is
quite normal, it may refléct some educational

* needs-—perhape the class lacks information about

2U )

the role of management; perhaps théy need to
learn to appreciate- how manual laborers con- -
tribute to societal goals. This kind of analysis of
cumulative data on Students’ needs and interests
should help you in your instructional planning. If
you were planning a unit on management, for ex-
ample, you might need to relate the ob;ectlves or'.
learning activities to areas that hold high interest
fbr your students, or plan and carry out other moti-
vational activities that might not be necessary ife
those students had” expressed great intergst in the
subject

.




SAMPLE 3
INDIVIDUAL NEEDS FORM

-

o Rntlng Commonu

4 ." h.g . »“} ."n". .

&
‘Average
(LY

2 Hulth as shown by appoaranee of.hair

EJ.D.DFD ®
000 O
000 o=&

skln neth eyes, posture ..............
3 Mature physic ....... e
4 Coordinati abimy .............
: (Add items that a important to your occupa .
tiohal specialty): t { . -

[ ! r‘ LN ‘ ]
. 4. Part»c?pates in group actjvities in.class DD D

5. Prefers tb work atone ‘~,—DD& D

>t .
* 8. Discusses problems and ideas with in-
Dicusees prtiens 414 idess wih b 006,
(Add items that are important to your occupa- ) -
tional specialty). B P .
C.Emotional '

Y. Hassense of hUMOr ..o ...

'8. Allows others to express their opinions .

0
il
' 9. Cantake ajoke ........ T...._., ..... \ D
]

10. Controls expressoon offemotion ........

' (Add items that are |mportant to yaur occupa . b
tional spociam) ' . ‘ -

. 1 .y
D ;

11. Comp l'gondsthe written language .... -

L]
12. Canfqllowdirections ........ D
(]

13. Able to plan well and execute plans cees

(Add itsms that are important to| 1your occupa:
tional opoclalty) 3 5

!



' SAMPLE 4

GROUP NEEDS FORM

’_Date

- | D. Educational

»

=000000000000000000080
}x000000000000000000000

-000000000000000000000 -

", C. Emotional

t.0OQOoO00000oooooooooBno

-000000000000000000000
.-000000000000000000000.

-00Q000000000000000000

'B. Social

Needs

.0O0oooooooocoooooM®oon

| 3 .-0n0ooOonooo0oooooooootn
Sl CeOrnDOooonoooooooooopooon

Class _

A. Phygical -

Needs

-O0O000n0O00Oooooooooooood
-Oo0oooooooooooooocoooo

i~DOoOooooooDoopnoooooooog-

5

e

\

_ Student Name

......................




- SAMPLE-5

3

o

; LH!E PHOFILE OF ANDIVIDUAL INTEREST

/| Weme__DavidRoss v S . Gradé_l0. Ape L5 Sex_M
. T - PERCENTILERANK . . 3
= SCALE NAME. %, ;| 10 20.30 49 50 60 70 80 90 100 -

o NUMERICAL ] _ - |9
- S MACHINE WORK ‘ ) Q|
L. TRANING - - T | La
APPLIED TECHNOLOGY } -
.CRAFTS -~ -
- APPRAISAL - 520
MANAGEMENT - 1], i
_INSPECTION-TESTING 3 * el
AGRICULTURE o«
CLERICALWORK . ;
MANUAL - . . ]
CUSTOMER SERVICE - NEIECHES ‘
v e



.
¥ ‘ .
- ' \ ’ .
. . .
. .4 .
. .

_ SAMPLE 6 -

BAR.GRAPH OF GROUP INTEREST . - |
W‘ 0 o I j o ,_ng.,ums...,_‘.,.{. 8

‘&

: N PERCENTILE RANK .
SCALE NAME _ 1 10 20 30 40 50 60 70 80 90 100

. NUMERICAL™ - . 90
.- MACHINE WORK 04,
TRAINING _ 8| 3;:

\ . APPLIED TECHNOLOGY _ .
"\, CRAFTS = o

\

[

APPRAISAL .~ Lt
MANAGEMENT - “ | b1 I
INSPECTION-TESTING _ 53 )4
_AGRICULTURE - ‘ 1
CLERICAL WORK . 11T [T -
" MANUAL 4 @l |
CUSTOMERSERVICE

LY Y L

23




- .

ume that you will be teaching an advanced course in typewriting to the
group of students whose cumulative records follow.2 Review these.rec-
ords, making mental rfotes as to items of significance retating to the heeds
and interests of these students as a group. After you have reviewed the sik.
folders,’analyze in writing the needs and interests of the clasg.as revealed-
by the.data given. Consider the students’ physical, social, emotional, and,
educational needs, and their personal, school, and occupational interests.
The form or system you use for analyzing and recording the relevant
information is up to you; the important consideration is that you identifg
those individual and group needs and interests that would be significant if
you were teaching this class. ' )

lad

) /

2 These cumulative records were adapted from materiais contained in a s«mu'latnon package developed by

The Center for Vocational Education, The Glen Oaks Simulation {Columbus, OH The Center for Vocational
Education, The Otmo State University, 1974)
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) o7 GLEN OAKS SCHOOL SYSTEM ‘ ' o
y . Cumulative Record ' .
" : . N * ' N .
Neme  BARNS, Sheila Annetts Mate (O Bithdats * May4 .~ .
: - Female . L
Addrees ~ 2000 Valley Drive ' Birthplace __ Glen' Oaks, Buchannan <. -
‘ / K R - Expacted . .
Tolephone 4834722 C Graduation Date % Nationality .
Mother's Neme  BARNS, Ann Lea anm Name  BARNS, Walter ],
Mother's Occupation  Lidensed Practical Nurse - Father's Occupation  Fireman

REMARKS: [Home Condition} Parents are rking. but are very stnct with Sheila Shetla has an older brother cmEiwo youngar sisters -

L1

. -
1 —i- o AT
- [Heath Record] L ‘s
s d‘ . M . 3 .
} ‘ " N ? .f:.‘ s
. )
v E
. .
1 l‘ ¥
N * e
. Y
b ! ‘a.’ [}
. . ,
BARNS, SHEILA ANNETTE
v ‘/ -
. SECONDARY SCHOOL RECORD .
Year 7thGrade - > First Semester Second Semester, ) |
st 2nd Suﬁg@ Grade Subject Grade |
: Semester _ Semester. Fromegl . A Home Egonomnics [ A
Absences. o~ 0 Arts r A Arts Cratts [ - A
Tardies. = . O 0 Algebra | B Algebra [ C .
I 4 Marching Band A Marching Band A
gMARKS Enghsh | B Colege English | B
A Ame! Hist | : B Amerioan Hist | o B
. ,ﬁ‘?‘ N - ; = .
, b -
- e %
b3 o
Year 8th Grode i First Semester . Second Semester
Tost 2nd Subject Grade Subject Grade
N Semester _ Sernester Home Economics II A Home Economics Il “A
Absences: 0 0 Arts-Crafts II A Ans-Craiis » A
Tardies. i 0 Goometry | C Geometry | C
¥ Marching Band A Marching Band "A
REMARKS: College English II B College English I B
French | o] French | s C
. ¢
-] . ~ -
Your Sth Grade First Semester” . Second Semaester .
‘ . it 2nd Subject Grade Subject Grade
. Semester _ Samester Home Management A Home Manafyement A
Absences: 0 * 0 Service Art A Service Art A
3 Tardies' i, 0 Marching Band A Marching Band A-*
- Biology I' C Biology [ . [o}
REMARKS: French I B French II . B
. Coliege Engiish I B » College'English Il B’
.3

RIC

Aruitoxt provided by Eic:
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i

P 3 .

] A Tegtiles A
M}u@f . A Lreative Foods A
French IV . B | Pesthv .B

Band ~.A- | +Marching Band - A
Fashion Dlusattion » L. Y] Fashion Hiyetration A
College English V B College English V ~ )
3 <.
B - . -il-\___v _____‘_______.J
_uFmSemeser ~ T " SeondSemester V|
| Subject - Grade | Sublect . Grade.
. p 4
« 7 Fs
‘4 ) -, Co .
% ’ T |
4 L N - -
[]
~J
4
i ~ v )
K-
‘4 - . 'I
. ;
M )
B 1.4
&
Z. ~
,'E “ - , /‘,’
R
=] -
. 2 ” L
s N
- AR Y
% ,
: -




4 2
’ A f
1
E 2l ' ) - S .
STANDARDIZED TESTS - .
Dete | Grade S~ Scores
Lz / u ’
’ ] Q Y
s
% tile | OD Mech Comp | Sci Persuastve| Art Lit Music .S. A
KUDER| 9 | & 78 70 2 0 |84 50 88 2 | 3
4G v N S P N K F M
QATB | 10 | 64 45 49 52 21 72 81 60 74
. | %tie| Eng | NUComp| Math | Math Tet SciTot| SA| SS. ,
_ SAT | 11 {8 | 80 63 -| 67 e | 60 64 68 74 % -
12 )
: i -
N ) WORK EXPERIENCE RECORD )
Dete Age Year - Employer Type of Work , Remarks
92 ! ) ‘f’
- 4 .
[y e sl
) R ]
17 1972 | DelbleyMusic . | ¥Merical -
! ’ ’ \' £
w | :
1) b Ly
. EXTRACURRICULAR ACTIVITIES ~
Grade Activities and Offices Held . .
7 Privat®Music end Art Lessons
‘8 Pep Club, French Club, Art Club AT . ’
g . ) ;
) Pep Club—Membership Chairman, French Club, Art Club ’ * .,
10 Chestleader, Pep, Club, French Club,; Bt Club ] ‘
“" 11, | Cheerleader, Pep Club, NHS, French Club, Art Club
) 12" ) ) ’
_ COUNSELOR REMARKS » e
Educational Vocafional .
Grade »  Plans Plans Remarks P
L . .
7 ) i : ’
. T Ty [}
) 8 Ant College Commercial Art - .
.9 | College BS. g ‘Commercial Art 4 - ‘
10 | College B.S | kcﬁm reil Art ' i
] .S. mme '
11 ° | College BSS. Interior Decorating 5 T .
. ‘. . . ‘




.\' Y 4 )
v '
» . L4 o
. - mnommsvmu . B
- BN ) . " Cumulative Record B ’ R J
#‘Aﬂl&nﬁ&- Mele  [J Birthdste  May 17 ) .
- L Female . ’
® Addweey__ 3787 Woodley Drive ' ) Birthpiacs __ Frankiin, Tennessse
- ., ! ¥ ! Expected / : -
B _Telophong - —484-7973 o Graduation Date June Netiqnality .
" Mother'sNeme__ ASH. Shicley Lee _ Father's Name __ ASH, Bedoy -
Mother's Ocoupation  Baker Father’s Occupstion nmggdm
NEAIARKS: {Home Condition] .~ .
: — - - L
¢ - »'*j{ " . ¢
{Health Record] 7 . - )
14 - . ‘l - Y x hd '
L} . -, K . I'4
- e t v
. . = ™ -
. . ~»
- v " ’
. o p T ’, »
. , . ASH, CRYSTAL SUE
. SECONDARY SCHOOL RECORD 1
f gt i * N ;o -
| Yoor 7th Grode 2 ' _ Firs Semester —~_{ ___ Second Semester
™ 2nd _ |_Subject . Grade | Subject - Grade
el 4 i Semester Semester | English [ , A? English [ . A
4”:;' 0 °’ [} American Hist. I AN American Hist. | A
» ardies: 0 - 0 ' Consumer Math | B Math B
. : > ~| Marching-Band A Band A
REMARKS: - German | ‘B G"tfn@l x o]
. . Physical Sci. 1 A Physical Sct. | A
[ ] hd - =
- - £ 4 &
» T
_ + Subject ~ Grade .
‘o B English I - B
. B Amarican Gowt B
- B  German Il B
B Algsbeal . B
B Biology | B
s A Marching Band A
1 Y
~— - = [
Y %th Grode N -, First Somester N Second Semester
18t 2nd | Subject Qrade Sudbleet . Grade
Somaster Semester English I B lish D B
, 2 0 0 -German 01 . B bk B
g, ; B ‘ B
REMARKS: Biology II ‘ B’ Biology I B
a3 Band " B Marching Band . % A" ‘
3 ¥ s \ - ‘L"‘H — —
\-/‘ . - +
. - . 4 A. 'y
ERIC S By
. L Co s N



’ -
. . . -
.8
b d R [y
. . [N :
Lo ( -
) < ASH
. ’ J SECONDARY SCHOOL RECORD ¢
Yoor lkGrdh N 3, # First Semester Second Semgster _
’ 1t 2nd %] Subject Grade | 'Subject Grade
: Sefester _Semester * Arts-Craits , A Arts-Crafts ' A
Absences: 1 C2 * German IV~ , C #German IV R
 Yardies: —1 ] College American Hist B College Amerigan Hist. B
t 7 <fgebra I B Algebra I , B
» REMARKS: English | B College English | _ B
- tany C *Botany C:
Y = .
° P [ s .
Yoar 11th Grade ' First Semester Second” Semester
- it . 2d Subject - Grade Subject Grade
Semester ‘S'm“'y Marching Band A. | -Marching Band A
Absonces. . % 3 Arts-Cratts : « A Arts-Craits ba
Tepdies: 0 1 Trnigonometry D Trigonometry D
College English [ D Coliege Engiigh T D
REMARKS . German V D GermanN D
v Typewriting 1 B Typewriting | . B
. . 4 » ; .
sall— =
Yoar 12th Grade i First Semester Second Semester
18t v oond Subject e Grade Sul Grade
Semester ~ Semefiter : V4 o f
Terdies:* § ’
REMARKS.
e {
e - Y4
- » .
s .
. 4
. -
/ kg
\
\* =
. « -
v Ba
»
4
N
ot/
-
ERIC ; #
/




- N
- = ' _ASH o
STANDARDIZED TESTS - . 9
4 . -Scores -
. M .
oD Mochyr Comp |Sd Persucsive | Aft Lit- ‘Music | S.8. ct -
6 7 2 4l 39 2 24 06« {2 - | 3 --
G | V¥ N 5 , P MR X F E
6 2 17 4 5] 8 | 7N 58 88 - . ®
TEng | NUComp | Math | Math Tot | Read SciTot | SIA | S5 1
e o o |u R AR .
) . Ty ‘ )
.  WORK EXPERIENCE RECORD '
Yoar |  Employer . Typs of Work fRemarks .
“» f i . L . .
. e
- " - T "
- X 4 .,
\ D2 — .
£ - - :
1971 UnhdSalvoanard: \e@downddm works summers
1972 | United Salvage Yards Toars dwn ald cars & after-achool * L
— : <7
. / EXTRACURRICULA‘HACTNNEQ . 4.

Grade Activities snd Offices Held . < . -

. a ' T * ~ f'. ’ .
- = ——y r
e , ) : - .
= ”

. ‘, ‘

10, s
" . ~. e
120 | - ,

J 9
y COUNSELOR REMARKS
Educational Vocational ' S
Grade Plans Plane Remarks
R ' A :
7 .| College Undecided : -
8. |us . '
' — e
9 |Hs ) . ) .
. e - s . ~
.1" X / . |- ’ ' .
11 | Quit achool get job . . R
- ' * [ - -
12 > 7 R / . J
4‘/] . N
4'/
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¢ ' ) * . “
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\ ' o 5 ‘ . . - \ !
) . e e : GLEN OAKS SCHOOL SYSTEM
’ Lo ) Cumulatid Record . :
. . o . v : . . .
“  Neme BEAKER, kohn Wiliam ) .« . 7 Male ™ Bithdate  Aprii24_ y
. N L. .t " . remae O ' '
_Address __ 9742 Sycomore. S Birthpiace  New York, New York . '
. . : ’ [\ Expected
Telephone  484-2%7 . ) Graduation Date’ June Nationality
Mother's Name _ EBAKER. Kathleen Ann Fathers Name _ BEAKER. Anstead Donaid
Mother's Occupation  Fumiture Saleewoman Fathers Occupation _ Forester
REMARKS {Home Condition] ' . R .
) . P . .

{Heaith Record) S S " . . .
. , . 4 .
' - N g x ]
v ‘ 1]
. - ! .
/1 . ’ ' . e N .
- P . . ’ BEAKER, JOHN WILLIAM -
; ' SECONDARY SCHOOL RECORD
Year - Tth Grade First Semester Second Semester ’
. A s . ¢2nd Subject .~ Grade | Subject - ~ - Grade
. Semester _Semester Physical Scai | . c Physical Sci 1 c
*[“Atsences 0 0 Marching Band AN B Marching Band B )
Tarfies 1 R Consumer Math | B Consumer Math | B
g B Amenean Gowt * o American Govt o
REMARKS % | English | B- | Englishl ~ B
. L Physical Ed | B ,Physical Ed | B
L] * ’ >
’ S . .
£
- . T = ~ T \ ’ -
Yoar 8th Grade - First Semester . Second Semester
. .18t . 2nd, Subject Grade, | Subject Grade
. r__Semestr Biology | c | Bilgyl c
Abesepces 0 { Marching Band B Marching B
Tardies © 0 0 *! Algebral C. Algebra t C
] American Hist | C American Hist | o
REMARKS ~ | Englsh] . c English I c
. Mechanical Dr | C Mschanical Dr. 1 B
T
. » R . t ’
Year %th Grade SNSRI BN First Semester . Second Semestsr ’
- 7 ™ 2nd Subject ' Grade | Subject Grade
Semestsr  Sementer Biology I B Biology I B -
, | Abssnces 0 0 Marching Band ' » B Marching Band B
, ardies V1 0 1 Geometry,. C Geometry, B
Sociology B Sociology o
REMARKS- *___ English B, B English [ c
. : { Mechanical Dr I ‘ B MechanicalDr 1 C
* i § . ’ a
- - . , J.
' - o, .
Q 31 J 4 ’
« ) ’ ’ : / . '
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. o x
L] ’ N
. 4 , -
o STANDARDIZED TESTS " BEAKER
> Date | Grade | . o T, Scores «
4 h ! ¢
N 17 ~ ¥
e 1L ) r ) .
T _ %t | OD Mech “Comp | Sa Persuasive | Art It Music | S.S. Cl
KUDER'| 9 |t @ 60 54 - 65 k7] 12 % 18 29 34
.G v N % ' P Q K " | F- M
GATB 10 | 8 74 52 . 45 87° ~ 58 £ 61
% tjye | Eng NU Comp | Math |"Math Tot | Read ®iTot | Sa.A | SS. S
SAT 1 |90 64 66 8_ | 7 80 74 8 e
» .
12 ) . ' l .
WORK EXPERIENCE RECORD - .
Date [~ Year Employer Type of Work Remarks
v 4
=1 1971 | X & D Ranch Haying < -
4
- .
- i , EXTRACURR|CULAR ACTIVITIES
Grade Activities and Offices Held ° \ -
7 Football 2 . .
8 Football (
‘ »
9 Football : — '
3 . .- . ' b
~10 - Football, Letterman'’s Club — v
1 Football, Letterman's Club e
: ‘ —
2 ) \ 4
‘ .
* 1 4
‘ ' N COUNSELOR REMARKS
, Educational ! Vocational ' .
Grade Plans . Plans Remarks
’ 7 . N '.‘_ N '
Y Forestry Degree Forester N Hohtchnqﬁwcoum;nﬁ'anchoolofbmwy._
-9 Forestry Degree Forester .
10 | Forestry Degree Forester °
1 Forestry Deg-reo Forester
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? - - — .~
[y '- f"’sp -~ A Jh‘s, -
e ~
x .
. ' <
o BAYFIELD, ALEXANDER LEE |
SECONDARY SCHOOL RECORD . ! [
. s
- n . Second Semester ‘T
k] A I -
-, A (Colbwﬂwhhl g
A Algetya | A .
A American Govt. A
A ' ,
A '\

]
Grade | .

. T A 1 A

A  English L  * A

. A 1. A

PY A 1 A

A 7 Y A

A A

Grade Grade |

A German [ - A

A Collsge English Il A

A Algebra I KA.

A -1 Sociology A ,

A Chemistry | - A

A . | Mechanieal Dr. I A ‘

Q ' 684 ... )
ERIC - | 3h

Aruitoxt provided by Eic: -




SECONDARY SCHOOL RECORD © BAYFELD
M N
Yeir 10th Grode First Semestet Second Semester
1: ~ 2nd Subject * Grade Subject _ Gride
¢ __Semester German IV . A German IV A
! 1 0 College English IV A College English IV A
[ Tardies: 2 Z College American Hist A * College American Hist A
‘ Trigonometry * A Trigonometry B
REMARKS- , Chemistry 1 A Chemistry I A
; P2 Typewntug | A [ Typewriting I A,
o~ J/
< (___\ R Cd
- )
Year 11th Grode ' First Spmester Second Semester
st 2nd Subject Grade Subject :__Grade
Semester Semester German V A German V A
| Absences 2 2 ¢ Tngonoretry A Trigonometry A
Terdies’ 2 el Paychology A Prychology A
Creative Writing A Creative Writing A
REMARKS Physcs | A Physics | A
Mechanucal Dr 1 - A Mechanical Dr I A
Yoar 12th Grade First Semester . Second Semester
18t 2nd Subject Grade Subject . Grade
Semester Semester 4 L
Tardes — "'; ¢ ) - ,
REMARKS .
"’ ’ B )
. . -
} .
*
] 3
. N
' [
3o .
Q 35
ERIC . '
4
.




| . ; ~
. .
' ' . _
- ° 7" _  * STANDARDIZED TESTS’ ‘ BAYFIELD
: Dete | Grade . Scores
& 7 L .
- - . A O 0' i
8 _ .
— [ %tie |OD | Mech ~ | Comp | Sct Persuasive | Art Lt .- | Musc | 58 | CI
xioen| 9 |® | u o " o el T ) ® % B
o ' % v N | s P Q K F M P
QAT | 10 J s 31 % " 49 68 72 ) 7
o %the | Eng NU Comp { Math | MathTot | Read SATot | SdfA | S.S. Sg*’“
SAT I 89 % 1% g5 % 98 ) '
4 . - ,‘ -
12. 4 . .
. . WORK EXPERIENCE RECORD .
Dele o | Your ° ___Employer Typéof Work Remarks
, . - ) - L
y .
z AR hone—underage )
‘ EXTRACURRICULAR ACTIVITIES
+ _Grade .Activities and Offices Held ] -
. 7 RS
- ‘ ~,
9 - -
* ]
. 10 i .
’ 19 Cross Country .
, - : -2 "‘
12 . r o
r ‘ 3
- : COUNSELOR REMARKS .
] _'Qucauond ~ ' vocational e .
+  Grade, Plans ~ : Plans o Remarks
r. .
7 College Engineer
. . ~ - ’
8° | College Engineer . - -
. "9 | tollege Undecided 3 . ~~
L & rd
10 | Coliege . Undecided B
Engineer or
-11 '} College | n _
12 (




- ) GLE!‘ OAKS SCHOOL SYSTEM
Cumulative Record

Male. Birthdate
Female O

Name  BENOLLL Harold Hover : ' June 30

Address 1487 Chestnut Street ~  * Birthplace  Glen Oaks, Buchannan
. . 'Expected (
Telephone  443-7400° Gradjm'on Date June Nationality
Mother's Name _ BENOLLL Claudete 4 FathersName  BENOLLL Suvano - .
Mother's Occupation  Keypunch Operator Father's Occupajion  Railroad Engineer

REMARKS: [Home Condition]

Large famuly -- all chuldren work hard

o athieve and help the iarmuly - o child has yet graduated from high

school - . .
‘ 3 ’ : -
[Heaith Record]~ _ N
x ’,
B HAR
*  SECONDARY SCHOOL RECORD ENOLL HAROLD HOVER
Year 7th Grade & . First Semester Second Semester -
15t 2nd Subject Grade “Subject - Grade
mester  Semester Enghsh I . B English | B.
Absences 0 0 American Hist | B American Hist | B
Tardles 3 0 Physical Sc1 | B Physical Sci 1 B
— k Spdrnush | B Spansh [ B
REMARKS nsumer Math | B Consumer Math | B
SN~——__ [ Physical Ed ! B Physical Ed | B
A 1 S
‘ i
Yaar 8th Grode First Semester o e ___Second Semester
- ' 18t _ 2nd Subject Grade | MSubject Grade
Semester Semester - ollege Englsh | - B llege English 1 B
Absences 0 0 A’C(m Govt B “American Govt B
4 | Tardies. 0 0, Bifflogy | B Biology1 - B
N Algebra | ' B "Algebral | B
REMARKS Spanish I B Q“Spamlh I e B
. . ", Recordkeleping . B Recordkeeping T B
e
?
Year 9th G;gde First Semestar Second Semester .
. 1st end Subject Grada Subject Grada
Semester Semester College English I B College English I B
.|_Abeences .0 0 Sociology IS B K B,
Tardies 0 0 Biology I B Bislogy II B
- Algebra [I B Algebra II B
REMARKS Sperush I - B Spnish [ . B
o Bookkeeping | B- Bookbopmgd\_( B
4 - N -
- N . £
3o ,
Q. . 37 .
ERIC R
-
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. Y
v /
. . i
. . \
g } . -
STANDARDIZED TESTS BENOLL .
Dete Grade 4-(':‘ Scoreg * - ] i . g ~—
i N : ; :
7 . * L
. e . . . ‘
5 4 v ' - 3 oA e * »
. % tile | OD Meth Comp | Sci Persucsive | Art Lit Music fgﬁ cr -
KUDER| 9 |7s. 60 42 54 25, 18 40 08 118
* G v N S [P Q’ K, |F M|
GATB 10 % |38 21 49 65 59 78 68 73
%tile [Eng, | NUComp | Math | MathTot | Read ScITet |SciA | SS gxn
SAT 11 % | 9 9% -. |88 9 %8 86 < v
12 . -
: - \
U - v e v ‘ 7 ) >
WORK EXPERIENCE RECORD R . .
_Dats { Age Year Employer Type of Work . Remarks
— ‘ . : » ‘
- P »
- ~— L} \ —
Summer |, 16 | 1971 | D &K Construction Laborer - e :
Summer 17- 1972 D & K Construction Trainee—concrete cons. )
= q . , £
N 2 . g
\ * g
EXTRACURRICULAR ACTIVITIES ° .- o
Grade Activities and Offices Held - ’ B -
- v, . '
- 7 Football. basketball, track . 'y ®»
T . v — ¢
8 Football, basketball, track Y f N .
: = L g - e T » -
9’ Footbadl, basketball, track ~ -* Y ¢
o . . ~ \" ﬁ: K }/i-ﬂ
10 Key Club. jootbal, basketbxll, track ANl A l
. - ' L T .
- it | N.HS. Key Club, baskethall, trock—Co-Captuin} NI ]!
12 ' N + )
£ = v . i . i~
' } COUNSELOR-REMARKS : . £ s .t
Educational - yolationa) . NI 4 C .
Grade Plans Plans M N Remarks RS
7 -0 e " :
L] 'S . . #
’ 8 ! ) .
' _ 7 . I3 L = " p
K H.S. diploma . Constriction work - - el 7 X C e -
- v — Y '“:‘ T -
10 | HS dipoma Construction work posaibility of a scholarship s,
' Ind. Construction * 1 . &
11 College degree . - |- Management, - .. State University possibility - .
. » . » H .
12 . -
\‘ »
Q . . 39 ‘* L/
i = - N P




GLEN OAKS SCHOOL SYSTEM

»

* .o
- Male D Bithdae Apdl

. Femals (8

Expecell’ T

P

. Fathers Occupation  Buicher
\d .
/ . '
N
-
Lt o,
L4
-
-3 7
v .
>
.

e

* SECONDARY SCHOOL RECORD sekzpiey, jare ik
"' - ‘Q A'gva -
y * /First Somesthr - _ Segond Semester
Subject R Gradg ' Subject
English | . - C English 1"
e J
Ainerican Hist. | D Hist. §
oPhysical Sci. 1 | C \wPhpded. I
Home Econdmics | - ' 8 - |» Home Economics |
Consuperath! _ - c Consumer Math
o.‘ R ~¥
7 First ~ r i O ¢ Second Semester
[ EnglishT NJF ~ C .| Englani .
< - o ,
Reading Laboratory B Reading Laboratary
Amerlcan Géwt. e c Amerioan’ Go#t.
Business Comm. ‘ B- Busigges Comm.
Consumer Mathr I . , . B - Consumer Math II
. Lo : .
i . % i - . ]
- = A —
» ‘- .
_ First Semester * . -_Second Ssmester
F : . Grade Subject.
m‘r"L ’ _c . m
) R < B Mga
¢ A 4-AnCrata! .
™ CB: ’l'bmo ]
Home Ecomemics II 4 i}
WScl.H B thdcdlSch .
C R A
g - = 2




. . .
’ )
- N )
[ 7 i
\ . . w < 3 . )
" . ugonma?cuoou. RECORD BEAZZELEY
L - b / i
lm 10th Grade . First Sernoster = Second Semester
11, 1t . 2nd Subject o . Grade Subject _, : Grade
Semester  Semedter English IV c Engtlish IV c
, 0 < 0 Typewriting IV - B* writing IV . *B
Tordies: 1 1 Creative Foods B ve Foods v g
) BookkeepingI ", . £- B ping I '
. | REMARKS: 2 / American Hist. L il o American Hist. | e
‘ Congert Choir B Concert Choir B'.
. — ' - .
- S~ o b - :
P & . ~/) . - » B
. ] ) ~ :
Yoar t1th G - . First.Semester N Second Semester
. . 2nd Subject Grade , Subjegt Grade
i Semester Horme Management ' C Home Management C
0 ' 1, | Bookkeeping II . B Bookkeeping I . B
Tardies: 0 0 Shorthand 7 . B | Shorthand B
- ; ; + Psychology B~ Psychology "B
REMARKS Biology I B Biology | ' B
. . + | Concert Choir B.* Cohcert Chorr B
. d ‘\' - . _' * 5 ’ -
v _ - ] ™ = .
[4 1] - .
-~ i‘ Q . . '
Yoar 12th Grade - ¥ * First Semester r ‘ Secofid Semester
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. Semester  Semester . . < ( .
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ardies: 4 e - -
Ve — |- . |
. » . - P t_ i ;é s \\
Iy s I - N <
, S 3 " t L’ AN
N 7 . . N N ) -
‘ e N | A @
! ! N . \ - ‘ A [ . -
v SN b .
' ¢ L 4 br v
s . i - o
- . ' i, . e F (
A\ “ .' - . ‘ . . .
» 7 P o, , . . . .
s . . - . - . ‘
v
) .- k!
¢ \ . . . L N
) £ @ & - . o T .
, ) “
» ) M . * ! 4 ' ¥ -
' ' ’r
\ . [ - - . ~
. L : - ’ [ . ,
. ' . . ’ ; l .
" -~ . N . - + R .
’ ¢ e '
/ - , -
» ‘ . L Y ~
1 ' ' 4 L :‘ Y
PR N\ o . v 7.
o . - “
Q 41 -
ERIC .
. .




i

8%‘3!8?’
R4




~

Fudbac\l'( P ,

pomts

7

/
Compare your completed wrlt}en analyss’m:umulative records with
the Model Analysis given bel

the model response; however, you should have covered the same major

. Your resporise need not exactly duplicate

MODEL ANALYSIS

Needs
Physical: , No information ‘
Social: No information, except that four

students have been involved in
group-related extracurricular ac-
tivities, possibly indicating prefer-
ence for and enjoyment of group
activities. Sports-related activities-
may .indicate teamwork ability.

No information. Fact that all stu-
dents came from families in which
both parents work may have 'sig-
nificance 1n terms of their indepen-
dence or maturity..

. Educational: All students except Crystal plan to
= attend college gr go on for further
education, and so did Crystal in thgWy
’ 7th grade.

All students except Sheila have got-
« ten excelient grades in préylous‘
typing ctasses.

Generally, their grades are very
good in all. subjects: Crysstalq‘L
grades started to fall |n the 11th
grade.

All of the students have high to av-
erage SAT scores which ndicates a
-4ppotential for .acaderic achieve-
/ment at the cotlege level. The
; grades for alt ofthe students except
,' Crystal are good. Crystal's grades
2’ seem to be dropping steadily. Hery
SAT scores and previous grades
. seem to indicate that she could be
doing better. Her.consistently
marks in Art also indjcate that she
can work w

. - N # .

Emotional

the model response. If you mi
review the material in the inform
Pp. 18—23&; check with*your r

—
T

n sheet, Anal
yrce ‘Berson if

Perprendlia
-

Iy

Interests .. .

Personal: No hobbies indicated, but four stu-
: dents are active in sports or spont-
related activities.

" School’ Judging by good grades, good at-
tendance records, arnd extracur-
ricular activities, thisygjs a brigh

» class that enjoys schodl.

Occupational. All studémts except Crystal seem tg
have definite occupational plans
- each ¥has a different vo%atlonal

interest or aspiration.

. Five have part-time or summer
work experience, but only two of
these have experience related to
their occupational goals.

The Kuder scores ifdicate that five
of the six students have high
» mechanical interests. Three of the s
« six have high interests in outdoor
activities. Alexander's interest in
- outdoor_and mechanical, attivities
.,_‘.\l;ebrelatwelx low, vyhlle his interest in
cial service, science and compu-
tational actiyities is high. '
Jane, who'plans to be a secretary,
ha a high interest in clerical as well
rt activities. Sheila shares her
mterest in art activities.

S

Additional Comments '~

Sheila does not have any previous typing courses.
How did she get scheduled for advanced typing? -
Mistake?

Need to find oyt why each student is taking this
gourse; Jane wants to'be a secretary, byt what
about the otbﬂrs? .

[

-

points orr% ggﬂwons about any additional points you made, ” ‘

elated to Students’ Ne®#s and Interests . .

4 A o e
14 v
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l . You may wish to meet with a group of peers, perhaps those who are aiso
%L’:!O_';:' taking this module, to share and compare your analyses of the cumulative
iyi :

records of your “students.”
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“Learning Experience il

OVERVIEW

You may wish to interview a stullent or peer concerming his/her interests.

-~

-’ E -

-

After examining the'data in the cumulative folder of a hypothetical student,
phn for. obtaining additional information on the studerit's needs and intar-

‘v . . =
; .

>

L}

i -
1

/’

You will be examiningthe cumulative fglder of a hypothetii;;l student.‘a'r{d‘
pianning fer obtaining additional needed infgrmation on the student’s
needs gnd interests.

s

N LWL T r ' ‘
You may wish to construct a questionnaire or checkiist designed to obtain
needs and/or interests data from students.

-

\

.3

. | vy ' -

You will beeivaluaﬂng yourcom i planning for obtaining addi-
tionat data on a student's needs mﬁerestsbyoomparing ygurcom-
plmdplanwhhtheuooelpm pp. 53-55.

-

. 4()
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Activity

- - -

Assume that you are teaching an advanced course in clothing and textiles
for seniors. Prior to the beginning of the semester, you look through the
cumulative folders of your students, and begin making some notes as to
the needs and inteyests of your students to_ help you in your instructional
planning. One of your stug,ev-rts5 is Lee Annette Barry. Read through her
folder, which follows, making mental notes as to items.of significance.’g
After you have refwed Lee’s folder, plan in writing forgollecting the
additional needs arld interests data you think you wouid need to help you _
plan effective instruction for Lee. To do this, first note the information that
is aiready available in Lee's cumulative foider concerning her needs
(physical, social, emotional, and educational) and interests {personal,
school, and occupational). Then, decide what additional information you
need in these areas (information that is missing or needs updating, ver-
Wication, or explanation). Finally, indicate the %ms or techniques you
would use for collecting this needed data. -

4

3. Lee’s cumulative records were adapted from maerials contained hnumuhuonp.ckmm;opodby
TNComnrtioedbond Education, The Gien,Oeks Simulation (ColumbBmQH The Center for Vocational

* Education, The Ohio State University, 1974). ~




GLEN OAKS SCHOOL SYSTEM . '

. Cumulative Record a7t
, - . I
Name  BARRY, Lee Annetie N Male [ Bithdate * fune S -
: . . Female .. -
Address 8988 Richfield Drive ' ’ Birthplace  Glen Oaks. Buchannan .
. . Ex!.nchd %’m
Tolsphone 487112 B, Graduation Date June Netionality
Mothers Neme  BARRY, Margaret Father's Name  BARRY, Phillip !
Mother's Occupstion  County Exension Agent V' Fathers Occupstion  Television Announcer
REMARKS: [Home Conditionf™ . . R . ”
- ‘l. =
& ' )
{Heeith Record] ' :
v ’ _
Ld
1 hY
. .
’ »-
- L)
SECONDARY SCHOOL RECORD , ~ BARRY. LEE ANNETTE
Yoar “7th Grode First Semester ’ Second Semestsr
18t 2nd “Subject Grade Subject - : Grade
Semester  Semester Home Economics | A Home Economics | - A
Absences. | 0 0 Consumer Math | A Consumer Math | A
ardies | O 0 ® | Physical Sdi. | A Physical Sct. | A
- y English | A English I A
| REMARKg Exoelient student American Hist | A American Hist. I A -
: Physical Ed 1 . A | PhysicalEd I A .
T = —x=
' ' - 14
Year &h Grade - Firat Semester Second Semester |
. ) 2nd Subject _ Grade ‘Subject ' Grade
. Semester  Semester Home Economics 11 A Home Economics 11 A
Absences. 0! 0 | Algebral c Algebra I C !
Terdies: [1] 1 Biology | (o Biology | ~ C
College English | B College English 1 C
REMARKS Has begun to work | American Govt c American Gowt. c
German | B German | B
poorly—very poor attitude ) . .
5 " { Yeer Sth Grode - First Semester . Second Semester
18t 2nd Subjegt Grade Subject Grade a\
Semester  Semester’ i . o) Geometry | C,
Abeences 3 s 7 College English 11 o] Coliege English I gp}
Tordies ] T8 Sociology c Soclology ] .
German 1 D German [ M D
REMARKS: Biology I D Biology I D .
T e e Textiles | A Textiles ] A
. . B /S X
. ; ) #-;j

ERIC . -

Aruitoxt provided by Eic:
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Yot ™~
. . STANDARDIZED TESTS BARRY .
Dete | Grade ~ ’ Scores
I . « T ] T I
. 7 : .
8 . * +
% OD Mech Comp | Sa Persuasive | Art Lut Music | SS. Cl
. KUDER 9 2 87 72 80 59 17 20 18 20 K]
G v N S M Q K F-
GATB | 10 7 . 87 82 48 83 85 75 71
1" . .
12-. ' i
1
WORK EXPERIENCE RECORD .
Date Age Year Employer Type of Work - Remarks
- &, . b
»
i
A
EXTRACURRICULAR ACTIVITIES
Gmd-g Activities and Offices Held o
7 / ya
8 e
o' | FA -
107 | B
1 ——
-12
. COURSELOR REMARKS
T Eébzétlonal o T Vocational - “:v*————‘
Grade Plans ] Plans Remarks
7’ College Engineer ,\ - )
8 High School L , increasing problems o
4
9 L . ~ e
10 . o ‘t S .
. '_"— T
1 S . L
t a - .
, 12 . _ o L .
. - ,_
Q 49) ) .

ERIC
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ANECDOTAL RECORD ' \

Place Obser¥ed: Study Hall
Student’'s Name: Lee Annette Barry :
" Date: 4/3/71 d
Incident: Groups preparing to work on projects~3 girls
r Time: 1:30 p.m. N

Walked in the room alone. Sat by herseli The two me fs of her group walked over and nvited

hertojoin them to prepare for the report. She snapped at them and saud she wated to work alone. Later
on she began to work on her part of the report.

< . .

ANECDOTAL RECORD

Place Observed.: Chemustry Class

‘Student's Name: Lee Annette Barry .

Date: Basically the entire six weeks (8/72)

While class 1s 1n progress, she never pays attention Always looking through some type of fashion
magazine Gets very angry when asked to put the magazine away and pay attention.

ln !
S Q e
&

~
4 s T
i"‘j}‘:f‘n) 4 -
‘ ,

ANECDOTAL RECORD ' “ _—

Place Obsgrved. - School Cafetena
Student's Name® Lee A. Barry

Date. 6/73 ~
Finally ate a meal with a group of girls and contrnibuted to the conversation Used utensils in an
acg) manner, {inished eating before the re i the group. Offered her remaining cookies to the
up. No one wanted them, so she sand, 'T'll tgke thefh and eatthem n Algebraclass “ Putthem in her

p ~




| )
l - -
-’ * -
ANECDOTAL RECORD . | . ‘ ' A .
Place Observed: Home Management Class  ~ ' - . ‘ ’
Name: Lee A.'Barry R
Date: 9/73-

Incident: Group preparing the food—:2 boys and 2 gurle

Washed several utensils; dried them. Chatted with girl on left and boys on ngHit. Smiled several
times. Commented about the salad. “At least our fruit has not tirned brown.” Laughed when one of the
boys was cutting an apple, dropped it on the floor. She sand, “Pick it up and ninse it off and put it in the
salad.” Collected and stackéd used knives and bowl. Washed them; another gxrl wiped therm. Moved
aside to let a boy get water; smiled at lum; suggested to the other girl thatéhe . . . put the lid on the ¢
sugar canister before it gets all wet~. . " Picked towel from floor, folded it qnd hung'it on towel rack.

Time: 2:15
At the sink, busy nnsing it with spray Other group members had walked away. Said: “Come on,
you kids, help or we won't get done on time " (No response from group.) Wrung out dishcloth, left it on
. sink; drjed hands on a paper cloth. Satdown. Noticed she hadon an apron. Stood Took it off and placed - .
it in the closet. .

l‘; »
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IOptnonal

\Actuvny ' .

v

-

‘o~

Optional

Activity.
Vo

~

o

You may wish to try your hand at developing a quéstionnaire or checklist
.whichyou could use to obtain needs and/or intere

s data from students. If
you want to see some s$amples, you could (1) look at Samples 1 and 2 in the

information sheet, Determining the Needs and Interests of Students, (2)
look at the samples on pp. 27-29 of the Sylvius and Curry reading
suggested in Learning Experience |, (3) check withyour resource person
for references containing actual or samplé instruments; or (4) locate
another experiénced teacher to review devices he/she has used with
students. You might want to assume that you are developing the question-

naige or checklist for use with Lee Annette Barry and gear the items to this
student. ’ . .

el

4
-

~

-~

, L ‘o {

To gain practice In dtscussing interests with students, you may viish'to
interview an actual student, or peer, concerning his/her hobbies, extracur-
ricular agtivities, favorite types of books or magazines, etc...(

a
-

«*
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Compare your written plan wif the Model Plan gwen below Your plan
Feedback need not exactly duplicate the hodel; however, you should have covered
the same major points, Y-
¥ - T
' -
. ’ - .
MODEL PLAN v - :
_ e - £
Student’'s Name Barry, Lee Annette : - Date September, 1973
— -
' s Information Avallablé in Cumulative Folder ) B
L] > -
+ Needs o . e
Physical: : No information given o :
Social: Anecdotal records seem to indicate that Lee prefers to work aloke except in‘activities
dealing with home economics, and that she does not participate regularly in class .
activities. FTA 1s the only extracurricular listed. No indication of whether she had any ’;ﬂ .
) leadership responsibihities in FTA - o ' ’ .
. R R ., 7 . .
Emotional:  Anecdotal records seem to indicate that Lee has a temper which she finds hard to fd
' control. Evidence 1s conflicting on whether she needs to be q "loner,” or doesn't knew ™
. how to work with others, or has some offier problem affecting her interpersonal relation- wt
ships ) ’ -
Educational }Qt%r:sem Lee has no plans for further education, butin the 7th grade she was interested
, in afending college No indication of what she aspires to be. Made faling marks in - ‘
o/’ college preparatory courses (algebra, German, chemistry, geometry, and College .
' " Englsh) Did do wellin abave subjectsin 7thgrade, but after 7thgrad “her course marks ’ N
dropped except in homsteconomics and related subjects Hgr grade in textiles dropped
o froman "A” in the Sthgrade toa “C"inthe 10th grade Coutiselor noted that Lee inthe 8th | .
’ grade was having “iricreasing problems.” ) . ‘
vy GATB scores indicate she's got good general potential, and particularly good potential
) in mdtor and manual sklls . . .
pd W
Interests . - ! ',‘ .
Personal: No information except the one referencq’to her reading fashion magazirigs in class. - ’ .
School: * Lee s taking college prepdratory'courses, sut does her best work in home economics W
° . subjects No extracurncular activities listed except. FTA in‘the 9th grade. Anecdotal .
. . records indicate she's mogt nvolved and motivated 1n lome ecenomics classes. <

2z,
Occupational: Kuder scores indicate a high interest int mechanical activities and computation, and a
relatively high interest in science und persuasive activities. In the 7th4rade she wanted
.. to beé an engineer No work ewnence listed » : Y :
“ ¢ ' ! »

.’
-

’ »
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Additionai lpfom:tlo

-

- -
. Neeods “ . .
Physi‘ca;l Shotild géf a medical hi$tory on her 8
“soe if there is some physical explanation for the
'sudden drop in-grades and motivation after the
7th grode
What is her home environment hke? Is there
anything there that could be alfecting her emo-

tionally or physically in terms of her occasional
. bad tergper and drop, in grades? .

cﬁ i Socﬁ:l Does Lee prefer being o.lone? What kinds,.
" of relcmonshl ers does she have out-
' sxde‘oi sc?ool e

-

iachl she hcp{e cmy\iea‘éership fole in F”I"A?
VAN g
Emotional:*What "in¢reasing problers” was the
" counselor referring to? Amf relationstup 10
- above questions? _. |

nsl
P

Educational: Were Lee's “increasing-problems”
emotional or educational or both? \

“Does she still want to attend college?

She did well in Texnles 'qu;ade dro pec”i.’Jln
Textiles II—-why? What content has she ras-
tered? ;

Grades in home ec.opomlcs classes are consis-
" tently passing. What kinds of activities or|learn-
ing expenences were provided there, what
; mptivates I_ee? .
Cther grades are poor aftes the 7th grade, yet
GATB scores, indicate good potental. What is
Lee’s ability to learn? What 1s her genergl and
* . specificlevel of achievementin areas like read-
md‘nd math?

e

7
A

ll}tomts “

spend her free time? Does she read fasl'non
mggcxzmes outside of sahool too? ¥

ool: Any extracurncular activities other than
CTA? ~ ' .
What interests Lee most about her home
ecgnomics classes? -

Occupatigxll Whan does Lee want to do when
she of school? Does she want to be a-
teac;her? ‘y interest in fashion design?

Has ghe had any work expenences, summer or
_ parttime, especml]ydnyrelated toclothmg and
~1extxles

/ Personcxl Whnt are Lee's hobbies? How ddes she ) h

Sources or Techniques for Collecting Data

.

. - . ‘? , :
Consult with school hurse; could also talk to Lee's
. parents. ’ |
y

[ ]

o

Talk to parents. Visit her home. -

- *

L]
Talk with Lee and her parents. Perhtapsa checkhst
or questionnaire, administered to the whole class, ~
could get at the kinds of activities (individual or
up) Lee would prefer.

Consult with FTA advisor.
-

C"isglt with counselor.
5 ;

Counselor

Talk to Leé; perhaps a class uestionnaire covet-

- 1y future plans.

Tonsult with former teachers; Check necords in
vocational department

Consult with teachers check records in voccmonal
depcrtment ¢

_—

-

* See counselor about adx?umstenng an ntelli- >

‘génce test, ‘and either a'survey or diagnostic ‘
achievement test—no such tests are hstqi in her /
cumulative folder-

¢

- 0
" - +
Talk o Lee, perhaps,a class questiannaire
Might ask her parefits, too. : .
, & “

- . Ny
Talk to Lee N
Talk to Lée. ~

L3
LY

Consult cowniselor about administering OVIS; talk
to.Legc)ass checkhist g questionnaire e

R . 4 .
Check records in v ional department; talk to

‘Lee. ) . ‘
< ' Y
Y . [y ‘ h
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LEVEL OF PERFORMANCE: Your completed plan should Have covered the shme major ponnts asthe T .
model. If you missed some points or have questions about any additional pointsyoymade, review the

material in the information sheet, Deterrhining the Needs and Interests oﬁtuw 6-12, revise

your plgn accordingly, or check with your resource. person i necessary: ‘
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Learning Experience IV

" _FINAL EXPERIENCE

Terminal -

- “When youhave completed the ‘above activities, arrange to have your -

Y - e e ] . . v .

Inanaetualschoolmﬂoq, detemonethemedsandlmredtsofstu-
dents. ! o Lo -

A T

) -~

yﬁ)u conduct your teachmg l,vmes, determine your students’ needs
and terests. mdeuaﬂy and as a group. This will include—
= o gathering mformation apaut your students’ needs and interestsfro[na
. ' variety of sources :
analyzmg and necowding the Qata in usabp form for future 'use in
. mstructlonal plannlhg

,NOTE: Due to the nature of this experience, you wmmod tobeinan actual

" school situation over an extended period of time (6.gv, fourto six weeks).

Asyo mplete each ofttnabomactwiﬁes documentyouractions (in
writt tape, through a log) for assessment purposes.

“If your | situation makes it lmpossible for you to examine students’

cumula%ive folde‘ arra# with your, resource person for, acceptabie

alternate activities. = . . \ :
L o q,,), P

- e oy

-
A Y

rescurce person mvb&qou;documntbhon Your.total competeriey wilt - -
be .assessed by your resource person, using the Teachor Perfotmance
‘Aseessmengorm P 59. .

‘Based upon the criteria specified in this mhem‘-instrumont. your
resource person will determine whether you are competent n duwm'nining
. the needs and in of students. °

£ 5 »

s - T - W

»

1 L’(-

* For a definition of “actua! school snuat»ork"-see the ingide back cover -
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TEACHER PERFORMANCE ASSESSMENT FORM

Determi s and lnterests of Students (B-1) o~
- . ‘i .
- 4 Name ¢ ' -
Difections: indicate the level of the teacher's accompllshment by pIacnng

» anXintheé appropriate box under the LEVEL OF PERFORMANCE heading Dete
i, becauee of special cnrcumstgnces a performance component was not
apphcable .or |mposs:ble to execute, place an X in the N/A box " Resource Person

LEVEL OF PERFORMANMCE

p 4
&
. : ' o s f
- . v & < -
) : : * @ «'-f«"

in datermining students’ needs and interests, the teacher:

%

1. located ahd reviewed availalle information in the“central :
.. offige,the guidence office, and the vocational department [:] D D D D D
. r )
- 2. analyzed these data in tefms of the individual, and group -
needs and ;rgterests of the students . .. . D ) [:] D D D
3. arranged with the guidance office for the administration of D - - '
standardized tests (e.g., Kuder GATB), if necessary . D T D D D D /

4. arranged with the guidance office for help in mterpret;ng - 3
standardized tests scores, iIf necessary . ... .. . D DD D D D

5. determined what additional information was necessary
and obtained these data through

a- the use of questionnaires and/or checklists admunus- D
tered to students . . .. . G D [:] D D
b. encou raging students to drscuss their needs and inter-
ests _..D’DDD DEI

C. 'mtervi&with parents .;. e " . [:] D D [:] D D
i fé’als#e‘ii"‘éSuﬁ;ﬁ}o?)‘":'. e "."’/’“‘”"“ e ) 000 EE] ]

-~
6. ana!yzed and interpreted the datan preparatuon forusein
instructional planning . ... . . ... L . D D [:] D D D
. \ . 1
7. recorded in usable,form all mformaitlon obtained for each '
. student, and for the class asawhole ... ....... .. E:] D D D [3 D
[ 4

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. If any item
receives a NONE, POOR, or FAIR response, the teacher and resourcd person should meet to
_determine what additional activities the teacher needs to compiete in @rder to reach competency in
the weak areas.

. S buU
‘?‘g‘ ' 59 .




‘ABOUT USING

MODULES *

HE_CENTER'S PBTE

Organization e
Each module is designed to help you gam competency
in a particulay skill area considered important to teach-
- mqsuooess A module is made up of a series of learning’
- experiences, some providing background mformauon
- some providing practice experiences, and others com-
bining these two functions. Completing these* experi-
enices should enable you to achieve the terminal ob
- tivein thHe final ing experience The finalexperien
in each module always requires you to demonstrate the
skillin an actual school situation when you are 2n intern,
a student teacher, or an inservice teacher
Procedures , -
Modules are designed to aliow you to individualize your
teacher education program You need to take only those
modules covering skiis which you do not aiready pos-
sess. Similarly, you need not complete any jearning ex-
rience within a module If you already have the skill
needed to complete it Therefore, before takmg any.
module, you Should carefully review (1) the Introduction.
(2) the Objectives™listed on p 4, (3) the Overviews pre-
ceding each iearnihg experience, and (4) the £inal Ex-
periencg. After comparing your present rleeds and com-
injormation you have read in these

| 3

o that you do nhot Have the competengies indicajed.
and should complete the entire module

e that you are competent in one or more of the en-
abling objectivesfeading.to the final ®arning ex-
perience, and-thus can omit that (those) learning
experience(s)

e that you are airbady competent in this areg, and
ready to compiete the final learning experience in
order to “test out” -

e that the module 15 Inappr pnate to your needs at
this time, ‘ \l'

When you are ready to take thidhal leahimg expenence

and have access to an actual school situation, make the

necessary arrangements with your resource person” If
you do not complete the final experienceé successfully:
meet with your resource person and arrange (}) to re-
peat the experrence, or (2) complete (or review) previous
sections of the module or other selated activities
suggested by your resource person before attempting to
_repeat the final expefience .

Options for recychng are also available in each of the
learning experiences brecedmg the final experience ~
Any time you do npt meet ‘the minimum level of perfor-
mance required to meet an objective. you and your re-
source person may meet to select activities to heip you
reach competency This could involve (1) completing

¥ pants of the module previously skipped, (2) repeating
activities, (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
petson, (4) desighing your own learning experience . or
(5) completing some other activity suggestedsby you or
your resource person

ERIC ¥ .

Aruitoxt provided by Eic:

" Actual Schooi Situation

* Alternate Activity or Feedback

_Fair

Terminology . ‘ ' : )
.reters to a situation In
‘which you are actually working with, and responsible
for, sécondary or pdst-secondary vocational students in
a real school. An intem, & student teacher, or an In-

. service teacher would be functioning in an actual s€hool .

situation If you do not have access to an actual school
situation when you are {aking the module, you can com-
piete the module uptb the final learning experience You
would then do the final iearning experience later, 1e, i
when ybu have access to an actual school sijuatron  *

refers to an item or
back deyice which may substitute for required
ms which, due to special circumstances, you are un-
able to complete
Occupational Specialty refers to a specific area of
preparation within a vocational service area (e g., the
service area Trade and Industrial Education- inciudes
occupational specialties such as automobile me-
chanics, welding, and electricity) .
. ‘Optional Activity” or Eeedback refers to an item
which 1s not required, but'wHich is designed to supple- -
ment and enrich the required tems in a learning experi-
ence

Resource Person - refers to the person in charge of
yQur educational program. the professor. instructor,
adminigggator, supervisor. or cooperating/supervising’
classroom téacher who i1s guidingou in taking th

module

Student 'refqrs to the person who @\n(olled and
receiving instruction in a secondary or post-secondary
educational institution

Vocational Service Area refers to a mejor vocational
field agricultural education, business and office educa-
tion, distributive egucation, health occupations edu<ca-
tion, home economics education., industrial arts edu-
cation, %echmcil education, or trade and industrial edu-
cation

You or the Teacher refers to the person who is tak-
ing the module »

-

Levels of Performance for Final Assessment -

N/A The crniterion was not met because it was not
applicable to the situation

None  No atte was made to meet the criterion,
altheugh it was r nt
Poor The tedachér is unable to perfarm this skilt or

has only very limRed abiilty to perform it

The teacher 1s uhable to perform this skiil in an
acceptable manner, but has some ability to pecform it
Good  The teacher is able to perform this skill 1n an
effective mhanner™-

Excellent The teacher 1s able to periorm thisskillina . .
very effective manner -
|
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Pedqma\ce—Based Teacher Educatlon Modules™ -’

capqun:—cmmzm ) E-5 Provide for Student Sataty

Preperd for a Comm Su E-8 Provide forthe First Ad Needs of Students .
: A—2 Conduct a Jommun:;‘gm:’y E-7  Assist Students in Developing Sﬂf-oxscqplnne( he
. A-3  Report the Findings of a Commutinty Survey E-6 Organze the Vicational Laboratory . ,7
' A-4  Organzé an Occupationai Advisory Commitiee E-9  Mapage the AVocatlonnl Laboratory .
A-5  Maintsn an Occupational Advisory Committes Category F: Guiiance »

A6 Develop Program Goals and Objectives
A-7 Conduct an Occupshional Analysis

F Gather Student Data Using Formal Data-Collection Techniques
. A-8 Deveiop a Course of Sudy iy
F
F

Gather Stugent Data Through Personal Contacts

1
2

A-3 Deveiop Long-Range Program Plans 2 SWe Confersnces to,Help Mest Student Needs
5

A-10 Conduct a Student Follow-Up Study
A-11 Evsluate Your Yocstional Program

Provide Information on Educational and Career Opportunities
Assist Students in tying for Employment or Further Education

G Relations
—}-  Category B: iInstrucsional Planning ' Category

B-1 Detsrmine Needs and interasts of Students * G-1 Develop a School-Communrty Reiations Pian for Your Vocational

L Deveiop Stude OrMance , Program

-z &g Deveiop a Unnn;fmnxhon Obyectares G-2 :Give Presentations to Promoterour Vocationai Program ’
B-4 Deveiop a Lesson Plan . G-3 Develop Brochures to Promote Your Vocstional Program
B-5 Select Student instructional Matenais * G-4 Prepare Dispiays to Promote Your,Vocational Program
B8-8 me instructional Matenais G-5 Prepare News Releases and Articles Concerning Your Vocational
ram

s

0690'1 C: instructional Execution ., G-6 Arrange for Television and Radio P&on\aﬂom ancemmg Your

C-1" Direct Fieid Tnps Vocational Program *
C-2 Conduct Group Discussions, Panel Discussions, and #-7 Conduct an Open Holise -
S R e oLy '
Cc- E Brainsto! Buzz G and Question Bo w oC ors,
o« : Techniques . roup ron Sox G-10 Obtain Fesdback about Your Vocatiopal Program
i C—4  Drgect Stucents in Instructing Other Students 4 Category H: Student Vocationsl Organt tor

e-5 Empioy Simulation Tech

C—6 Guwde Student Study ) H-1 qu?gmu Philosophy Com:emmg St‘udont Vocationat
C-7  Durect Student Laboratory Expenence H-2 Estachish 8 Student Vocational Or fon
C-8 Drrect Students in Appiy ProbbemSoMng Technmques M3 st nal Organ: bers for
'8-?0 Empioy the Project Met . opar ZMW n Me
Introduce a Lesson . .
T-11 Summarze a Lesson ° ~— H-4  Assist Student VxﬂwnﬂOmarﬂmmnMombcsan Deveioping

C-12 Emoloy Oral Questioning Techniques

and Financing a Yearly Program of Activi 35
C-13 Employ Reinforcement Techniques Organuzation

H-5 Supervise Actvities of the Student Vocat:

‘“C-14 Provide Instruction for Siower and More Capable Leamers H-6  Guide Paricipation in Studert Vocstional Organization Confests
.C-15  Present an lllustrated Talk Category |: Professional Role and Development
C-18 Demonstrate a Mampulatve Skill ' -1 Keep Up-to-Dsts Professiofialty
C-17 Demonstrate a Concept or Principle , -2 Sorvz Your Teaching P on
£-18 Individuahize Instruction -3 Dedelop an Actve Personal Phiiosophy of Education
C-19  Employ the Tean Tesghing Approach 1-4  Serve the School and Community
C-20 Use Subject Matter Experts to Present lnformatm : -5  Obtan a Suttsbje Teaching Position
C-21 Prepare Bulletin Boards anqExhibts 1-8  Provide Laboratory Expeniences for Prospective Teachers *
C-22 Present informstion with I Real Objects and Fl&ﬂf\d -7 p‘,n the Student Tegching Expenence -
Boands . . n T
C-23 Present Information with Overhead and Opague Matanﬁl -8 Supervise Student Tqachers "
C-24 Present information with Filmstrips ang Sides cm J- Coordination of Cooperstive .
C-25 Present information with Fiims , © J-1  Establish ines for Your Cooperatve ional Program
C-28 Present information with Audio Recordings L ® J-2  Manage the Attendance. Transfers. and Termirations, of Co-Op
C-27 Present information with Televised and Videotaped Materiats Swdents . .
C-28 Empioy Programmed instruction J-3  Enrofl Students in Your Co-Op Pr: f.
C-20 Present information with the Chalkbosrd and Fiip Chan J-4  Secuss Training Stations for Your p Program
Category D: Instructionsl Evalustion ' J-5  Ptace Co-Op Students on the Job
b E : J-8  Develop the Training Ability of On-the-Job Instructors
9
D-1  Estabyish Student Perfo Criteria . 47  Coordinats On-the~Job Instruction
D-2  Assess Student Perform. ledqe J-8  Evaluate Co-Op Students’ On-the-Job Performance
D-3  Assess,Student Performance udes . J-9  Prapgre for Students’ Related Instruction
g"‘_s Mﬂ &sn':mNS M&manca Silis s J-$#0 Supervise an Employer-Empioyse Apprecistion Event
D-6 Evaiuste Your instructionsl Effectrveness AELATED PUBLICATIONS
w, £: instructional Management . S!udonrt‘ 3‘um to Using Podormancq—amd Tuchor Educmon
E-1  Projct Instructional Resource Needs . e Teache [
E-2 Your ing and rting F naiilities R:::cr:o:onon '(13‘(];' .to Using Pedprmunco-aand eacher

E-3  Asmange for improvement of Your Vocational Facilities e ' 1ahon of Perf Teacher Educatio
E-+  Mantaina Filing System . Guide o the pbmen of Performance-Based ucation

3

5 -

. - ForJnformation regarding availability and Qnou of these materials contact— >
) .
American Association for Votational instructional Materials —
120 Engineering Center  Athens, Georgis 30602 e (404) 542-2588

PAFullToxt Provided by ERIC




